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PREFACE

1

The two volumes which comprise this set describe the first year
of Explorations'.

(1971-72), an alternative teacher education program at

the School of Education, University of Massachusetts/Amherst.

The first volume is an explanation of Explorations', encompassing its rationale, goals,

implementation and an assessment.

Included

in this account is much data from the students describing how they saw
Explorations', and assessing the meaningfulness of their year.

The second volume relates what happened in Explorations', during
the year and,

in general, answers the question of what can be expected

if a program like Explorations',

is

implemented.

Here again much feed-

back and testimony from the students are included.
We want to make two additional points.
is both

First, our collaboration

professional and personal--we co-directed Explorations', together

and we live and love together.

stead of

'I'

In light of this we will use

'we'

in-

in each of these volumes to continually represent the col-

laboration and co-operation which takes (and took) place between the
two of us

.

of
The second point is that we want to try to eliminate some

the sexism which has become embedded in the language.

To do this we

first by
This preface is common to the two volumes, the
this set.
comprise
which
Jeffrey Forest and the second by Marsha Forest,
1

IV

V

have adopted the suggestions of Mary Orovan of the New York Radical
F eminists

.

In this usage instead of using the masculine personal pronouns
like "he" or "his," when we really mean children [people] of
both sexes, we use the ancient alternative Indo-European root
word "co." Where sexist language would use "he," meaning
"he-she," "co" is used. "Co" is also used in place of "him"
(for him-her) , with the context making the difference clear.
The old possessive "his" (for his-hers) is replaced by "cos,"
and "coself" replaces "himself." Humankind replaces mankind. 2

We hope that the reader will join us in sharing our excitement
and enthusiasm in what for us has been a most challenging and rewarding

year
M. F.
J. F.

of the Work
This was taken from the summary recommendations
Revolutionary
Conference,
shop on the Rights of Children, Berkeley
14-15, 1970 as quoted
November
Convention,
Peoples Constitutional
BaUantine Books,
The Radical Therapist (New York:
Jerome Agel, ed
Inc., 19 71), p. 256.
2

m

.
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Explorations --An Alternative Teacher Preparation Program

Volume II:

A Descriptive Chronicle of Explorations'.
(March 1973)

Marsha Snyderman Forest, R. A., Queens College
M. A., Teachers College, Columbia University

Chairperson:

Dr. Horace Reed

This dissertation is the second volume of a two volume work on
Explorations'., a student-centered teacher preparation program at the

School of Education, University of Massachusetts/Amherst.

The first

volume (by Jeffrey Forest) is an explanation of Explorations', encompassing its background, rationale, goals, implementation and an assessment.

The second volume relates what happened in the program during

the year and,

in general, answers the question of what can be expected

if a program like Explorations',

is

implemented.

Explorations', was a wholly contained one year (two semester)

educational program open to those students interested in elementary
and secondary education (both those seeking certification and those

who were not) and, as well, those students interested in other allied
community service professions.
Explorations! was a small, autonomous, and highly personalized
staff
program with forty- two students during this first year and two

vii

viti

serving as its directors.

In the main,

the students took their full

complement of credits within the program and were responsible only to
themselves and to the program directors.
Explorations! was for those students who wanted the challenge
of designing their own personal curriculums

.

Within the supportive

o

environment of the program the students designed their own learning

experiences including such activities as formal courses, internships,

community work, etc.
Chapters
tions'.

I

and II will be a descriptive chronicle of Explora-

Extensive notes kept by the author and data collected each time

.

the group met form the basis upon which the story is told.

This data

makes the document a real portrait of a program in action.
The question of leadership is also dealt with in these chapters.

Data collected from the students plus self-reports from the directors
show how the leadership affected the direction of the program.

Anec-

dotes are used throughout the document to illustrate how students
nature of the
reacted at various times of the year to the structure and

program.

with
These anecdotes show how the directors personally dealt

experiencing.
students and what the students themselves were
as office
Various components of the program are described such

Individual conferences,
hours, seminars, all-day workshops, retreats.
etc.

Feedback collected from students at these events

reader
throughout the dissertation to give the

a

Is utilized

clear picture of what

felt and responded to these
actually happened and how the students

program components

IX

At three month intervals students indicated on index cards
in what activities they were engaged.

This data is used to illustrate

the wide range of experiences in which students participated.

Another section of the thesis includes students' reactions and
comments about their student teaching experiences.

observational data on visits made to field sites.

The author includes

Primary emphasis,

however, is on direct feedback from and by students.

Toward the end

of Chapter II the reader will find transcribed sessions of tapes made

by the students discussing their year in the program.

The epilogue will focus on the second year of Explorations! and
the similarities and differences to the first year.

In 1972-73

Explorations! expanded to become a multi-racial program with seventytwo students and a third director.

This document was written in the hope that it would both move
and inspire others to create programs similar in nature and design to

Explorations !--programs where human beings can truly come together to
live and to learn in an atmosphere of freedom and dignity.
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CHAPTER

I

FIRST SEMESTER

Explorations',

officially began in September, 1971.

We

called all the students together^ however, for a preliminary meeting
on May 20,

1971.

The purpose of this preliminary session was to deal

with any questions and concerns that the students had at that particular time and to begin to get to know the people we would be dealing

with in the coming academic year.
The turnout for this meeting (thirty students out of a total
of forty-two)

far exceeded our expectations as we had thought that

the students would be too involved in final exams and end of semester

activities to attend.

The turnout both pleased and excited us.

Explorations', is an alternative teacher preparation program
It
at the School of Education, University of Massachusetts /Amhers t
program
educational
is a wholly contained one year (two semester)
open to those students interested in elementary and secondary education (both those seeking certification and those who are not) and, as
well, those students interested in other allied community service
.

professions
Explorations', is a rather unique program in that its basic
assumption is that self-selected students can and wi.ll assume the
major burden and challenge for their own education and professional
Explorations', is for those students who want this respontraining.
within
sibility and who want to design their own personal curriculum

supportive environment.
Forest,
For a more detailed description please see Jeffrey
Vol. I.
"Explorations '.--An Alternative Teacher Preparation Program.
(unpublished Ed.D.
An Explanation and Assessment of Explorations'."
dissertation, University of Massachusetts, 19 /j)
a

1

2

The students were all seated in desk-style chairs in a formal

classroom arrangement.

The teacher was supposed to walk in and stand

in the front of the room near the blackboard and begin the session.

Instead, we asked everyone present to get up from their chairs and

meet and talk with someone they didn't know.
almost instantly.

The atmosphere changed

A quiet room was suddenly filled with smiling

faces and noisy chatter.

It was a colorful scene with everyone

actively walking around the room.

They began slowly and shyly at

first but soon everyone warmed up to one another and the laughter

and movement increased.

After awhile we asked each person to find three or four
others and in these small groups to generate a list of questions
or concerns with which they wanted to deal.

When these small groups

completed this task we asked everyone to come together in a circle
on the floor.

All the chairs were now set to one side of the room and we
got into a large close knit circle.

Once quiet and separateness

had marked this gathering and now a new warmth and

cipation filled the room.
circle.

a

sense of anti-

Some students sat on the outside of the

We encouraged them to 'come on

in'

and they did.

a fast
The questions the groups had generated then came at

thought of during the
pace along with several ideas that had been

small group meetings.

We asked someone to act as a recorder to

through the air.
catch the many thoughts that were flying

Without

responsibility for one task or
asking, students began to assume
another.

to send
For example, one person volunteered

Jv.’ay

f°-

3

bulletins from nearby colleges and universities; another small group
of students decided to start a newsletter over the summer months.

The questions that were asked ranged from concern over certification
requirements to what fees had to be paid by off-campus students.
The main thing was not so much that questions were asked and

answered as the tone and sharing of responsibility that was set at
this time.

We asked several students to stay for

a few minutes after

the meeting to write down their responses or impressions of this
first gathering.

Great cookies.

The following are some of these responses:
Good meeting.

I'm really excited!

I've never
I'm really excited.
I feel a lot more support.
situation.
We
comfortable
in
'now
we'll
mingle
been as
a
other
like
each
and
we
want
to
know
and
all seem so excited
and find out what we have to offer each other. There seem
to be a lot of human resources right here.
1

At first I felt very uncomfortable.
here.
By the end I felt much better.
very excited.

I

didn't know anyone
I'm very happy and

I have become a pessimist of sorts
the group today seems to be
but
through past experiences
directional to some extent. The best way I can express my
feeling is to say 'great'.

It seems

to be hopeful.

At first I felt uneasy when we all just wandered around but
I am excited
after the meeting got going I felt a lot better.
Fall.
the
I can't wait for
about all the possibilities.
For once people talking about real plans
Chaotic but exciting.
to think.
and real possibi lities--things to do as well as things
meeting
The energy at the
I'm really motivated and excited.
reinforced my own need to act. That's the best part of this
program--we can act instead of just sitting around, and the
action is dependent upon us.
several students
Several days after this first meeting we asked
the question, "What are your
who stopped by at the office to respond to

4

feelings and perceptions about Explorations! so far?"

The following

are some responses:

I'm part of something.
I'm looking forward to it.
can't wait till September.

I

I'm very happy.
I

wish

I

feel challenged and also inspired.

I feel

I

could get started right now.

I'm starting to go somewhere.

I'm scared--it's a big responsibility.

These eight responses were typical of the comments most of
the students we spoke to made during this time.

There was an overall

feeling of excitement and sense of looking forward to the coming year.

We were also concerned and interested in knowing what fears
the students might have about their coming experience in Explorations!

We felt that if we had an understanding and a knowledge of these fears
we could deal with them more effectively and so we asked a sample of
students to respond to the questions, "What are your fears about

The following are some responses:

Explorations!?"

My only fear is that

I

will cop-out of it.

I

have none.

I

fear that I'll be lost.

and also the
The idea of freedom to act on my own is scary
newness of it all to me.

I'm afraid

I

won't be accepted by the group.

5

It is scary to live.

This program is a drastic change for me.
I will be able to do
what I want to do.
I guess it's a little scary.
I'm afraid

I

won't do either myself or the program justice.

I'm apprehensive about all the possibilities that will be
opening up for me
©

I fear the initial confusion I will have and that I might not
be able to make the contacts 1 need to do all the things I want
to do

I'm afraid of confrontations with myself and others and the
confusion I will no doubt feel at the beginning.

We were also concerned at this time with the impression we as

program directors were having on the students

.

It

is

one thing to

have a feeling that one is being such and such or so and so, but we

wanted to check out exactly what the students were thinking and feeling and not guess at it.

We wanted to know for our own benefit how we

were coming across to the students.

We could, if we needed to, change

or modify our behavior over the summer.

It was now June and we had

met with the students during the selection process, at the preliminary

meeting and informally in the halls and in our office.

Responses to

Marsha and
the question "What are your feelings and perceptions about
Jeff so far?" are as follows:

Marsha and Jeff seem very concerned, honest, and very interesting.
They are OK.
I

pretty much love you people.

Alive,

fine, bubbly, ambitious, and real people.

I

feel I'll get support from them.

I

positive.
really love both of you because you are so

6

I'd like to get to know you two better.

already feel very close to both of you.
problem I can come to either of you and
help me.
I

a

I
I

know if I have
feel that you'll

feel very comfortable with both of you.

I

You both have a lot of warmth and sincerity.
I

like you.

I feel very positive about both of you.
Your self-confidence
and drive is very contagious and inspiring. You are two of
the most beautiful and alive people that I have ever met.
I feel that I could get close to both of you.
about the program is clearly conveyed to me.

Your excitement

Marsha and Jeff are friendly and easy to get along with. They
seem eager to help whenever possible. Two very ambitious people.
I see Marsha and Jeff as a very loving couple who will help me
grow.

They are direct, sincere, businesslike, etc. Slightly
paternal is tic/maternalis tic but that's necessary to maintain
I like them.
some sort of sense in the program.
They are energetic, confident and realistic in outlook.
It is exciting to find people who like to do things well.

We had been feeling good about the program so far and this
data confirmed our good feelings.
same time scared.

ready set?

It made us quite happy and at the

Could we live up to the expectations we had al-

progress?
Could we live up to the pattern that was already in

Could we keep up our energy and our enthusiasm?
keep up their excitement?

Would the students

All these thoughts and questions buzzed

data we had collected from
through our minds as we went through the

the students.

7

The first big hurdles were over.

We had chosen the students

for the program and had met with them in a meeting,

and individually.

in small groups

Explorations! was truly on its way.

One afternoon while we were at the School of Education a

group of the women in the program ran up to us and gave us an affec-

tionate hug.

We returned the gesture.

They told us that they were

so excited and were already making plans for September.

They also

had some questions regarding student teaching, credits, etc., and
so we all stood in the hall talking.

Instead of going directly home we decided to head for

Friendly's (a local ice cream place).

It was one of our favorite

places to go and sit and ponder and brainstorm.

On this day we

thought mainly about Explorations --the students and ourselves.
!

A piece of paper written as a proposal for a program was now a
reality.

An idea, a dream, a vision, a fantasy was now forty- two

living and breathing human beings.
a life of its own.

A word--Explorations! --now had

We felt excited and, as always, somewhat anxious

about what was to come.

Before leaving for our summer vacation, a group of students

decided to have another meeting with us.

A meeting was organized

June and
and was held at a student's home one evening in early

thirteen people attended.
bit selfAs during the first meeting, everyone was a

conscious and shy at first.

A few new students who hadn't been

so the others filled
able to attend the first meeting came and

them in on the details they had missed.

We all seemed very formal

and businesslike at the beginning but by
midnight when we finally
left, everyone was relaxed and friendly and
we were an easy going

and enthusiastic group filled with excitement and
anticipation

about the future.

Once again, as during the first meeting, many people had
ideas and suggestions and many questions such as:

credits?

What and how do we evaluate ourselves?

our own library?

Can we begin our own school?

permanent office and meeting place?

"Who gets

Can we begin

Will we have a

Will we have a budget?"

All these questions were discussed and answered when possible,
in an atmosphere of intensity and warmth.

Beer and orange juice were served as well as some delicious home-made bread and cheeses which everyone devoured.

wounded baby robin asleep under

a

A

cardboard box was present at

this gathering as well as several children who wandered in and
out.

There were also two dogs and a cat who attended.

We had

said all loved ones were welcome at any Explorations! gathering
and we were living up to our statement.

People were getting to know one another better during thi
informal and friendly gathering.
laughter.

Students were beginning to share their lives and their

concerns with one another.

changing baby pictures"
as

There was both serious talk and

.

As Saul A'linsky said, they were "exThis was true in a figurative as well

literal sense as some of the students who were parents were

9

proudly showing photos of their children as well
as of their homes,
their pets

,

etc

.

The group present at this meeting was seriously concerned
about the state of education and the other serious current
issues
of the times--the draft,

racism, sexism.

the war, alternative schools,

free schools,

These and other topics were discussed avidly and

intensely that evening.

Although the atmosphere was informal, we did make some
decisions and do some business directly relating to the program.

A search committee was formed to look into various sites for the
retreats we wanted to hold monthly.

Other important issues dis-

cussed were program fees, methods of evaluation, student teaching
and communications among the students.

We left at midnight and several others stayed much later.

New friendships were being formed as well as a new program.

We

went home that night feeling satisfied that Explorations! was already giving people a chance to feel free.

One student had told

us that evening that at first he only came to see and hear what

He said, "At first

Explorations! was all about.

you or your program.
cided

I

I

I

didn't trust

then started getting involved and

wanted to stay with it.

I

de-

The program is really changing

my life and is making me feel like staying in school again and

Another student present that evening

do something with my life."

admitted, "At the beginning
real rip-off.

A free ride.

I

thought this program would be a

Now

I

see it is really serious

10

and

can be a part of making this year into something worthwhile

I

for myself and also for everyone else in the group.

I

want

Explorations! to work."

We once again asked

a

random selection of students at this

meeting to jot down their impressions and feelings about this meeting.
We generally did this after each gathering so that we would have

a

steady source of data and feedback about the program so that we

would be in tune with what the students were feeling.

Ail these

feedback responses were anonymous although they could be signed
if a student preferred.

The following are the responses we re-

ceived after the June meeting:
I feel very impressed with the ingenuity of the people you
I
have here tonight. The ideas everyone has are terrific.
find myself beginning to feel at home with the people and
I'm a bit apprehensive about appealwith the program already.
ing to people for placement in a school next year, but I'm
I didn't think I contributed enough
glad I'll have to do it
I'm working on
to the meeting tonight, but then I never do.
I'm leaving tonight with the hope that perhaps I can
that.
find myself in the program.
.

Please just keep up this kind of work.
It was a good meeting for me, but

I

talk too much.

I was somewhat bothered by a sense
enjoyed this meeting.
This time I felt
of false comraderie at the first meecing.
more comfortable. Last time I felt too old and cynical.

I

It was formal in a way.
came in the middle and felt strange.
I was disappointed in a way as it
I wished I had come earlier.
seemed too controlled by Marsha.

I

am starting the summer with
and next year.
I

a

strong feeling about Explorations

of the group
We are 'right on'. I like the feeling and ideas
of the students with
I hope we can infect the rest
tonight.
the enthusiasm we have here tonight.

11

I felt better at tnis meeting than the last one.
The group was
smaller tonight and I felt more comfortable and at home. The
whole thing seemed spontaneous and natural to me.

This meeting marked the last time we would meet with any

students in the program until September.

We feel all these pre-

liminary meetings before the year began played an important role in

setting the stage for September.
On September

1,

1971, we received word that we would have a

permanent home for Explorations --an office located on the second
!

floor of the School of Education.

This office, as we found it, was

in a disordered condition with papers strewn everywhere and cartoons

and grafitti that we didn't particularly appreciate

the walls.

painted all over

We decided at once to do a redecorating job as we wanted

everything in tip-top shape when school began officially and the
students arrived to begin their year in Explorations!.

We wanted

the students to find an office of which they could be proud.

undergraduates at the School of Education had no place to
their hats'.

Most

hang

The school's graduate students each had individual

mailboxes as well as

a lounge.

at the School of Education.

Graduate students had an identity

We wanted to provide that identity

in Explorations!.
and a sense of belonging for the undergraduates

decided to invest
At this time we still had no budget so we

we’d be happy Living
our own capital to make this room something
the students would enjoy.
and working in for a year and something

expenses although at the time
(We were later reimbursed for our

we didn't know we would be.)

1 ?.

We spent the beginning of September renovating and decorating.
It was

fun and several students dropped in and lent

furniture, painting, etc.

a

hand moving

The janitors in the building also dropped

in to see what was going on and we established friendly relationships

They were delighted to see this once disordered room turn

with them.

into a comfortable place where they could easily locate the wast-

baskets

When we finished, we felt satisfied that now Explorations',
had a headquarters and a place where students could work, meet, relax
and study.

Each student had a separate mailbox and there was a

library and a comfortable rug to lounge on.

As the students began

to arrive at the School of Education and found their new 'home' we

heard comments that made all our efforts worthwhile.
During the beginning weeks of September and during the hectic
and very warm week of registration, students were in and out of the

office.

We made ourselves available to handle questions and frus-

trations that arise at this busy time of the school year.
there were the usual registration problems to untangle.

Of course,
It was an

set an
important period for us to be always on call and we feel we

with their quesexample that we would do what we could to aid them
tions or problems.
year:

the
We learned a great deal during this time of

requirements, how to
how to deal with the general University

rules and regulations, ana
advise students, how to get around various

hectic period.
how to stay calm in an extremely hot and

September 19,

of Explorations
1971 was the first official meeting

postcard from us advising them
Every student had received a hand-written

of the time, date, and place of this meeting.

The purpose was to

make final plans and to organize for our first retreat.
We were quite nervous about this first meeting.
students receive their postcards?

summer vacation?

Did the

How would people feel after the

Would the program go well?

Could we live up to

our own high expectations of ourselves?

We arrived at the office early that day to see any student

who wanted us before the meeting.

Two students who had promised to

bake cookies for the gathering arrived early--without the cookies.
They had forgotten.

She was going to

Marsha got really angry.

provide refreshments but these two students phoned and volunteered
The young women in question were all giggly

to bake.

situation, but Marsha didn't think it was funny.
"I was counting on both of you.

remember.

1

I

about the

She said to them,

trusted you and thought you would

feel like you just don't care.

I

do care because it

feel some refreshments make people feel more

our first meeting and

I

relaxed and at home.

It sets a friendly tone and feeling to a

gathering."

s

The two women had stopped laughing and they realized

their actions.
that Marsha was genuinely upset and disappointed in
to the room where
They mumbled something and left the office to go

the meeting was to be held.

Soon after this, another student came in.

She told us she

she had to go to
couldn't attend the first week-end retreat as

We

she was attending.
Boston to get a gown fitted for a wedding

Explorations! she didn
told her as nothing was compulsory in

t

14

have to attend nor did she have to ask us for permission.
however, tell her our feelings which were that

if

We did,

gown fitting

a

was more important than attending the first get-together at which
the students and we would design the format of the program, then

we personally didn't feel she had much commitment to Explorations!.
If it were the wedding itself we could surely understand the situa-

tion, but a gown fitting could be changed.

We then pointed out to

her how she phrased her original questions to us.
"you said,

'I

can

attend the week-end because

'

Boston for a gown fitting.

Is that OK?'"

We told her,

I

have to go to

We then pointed out to

her that she could attend the meeting and that she wouldn
that she didn't have to go to Boston, she wanted to

answering her question, "Is
own questions.

that.

She then got a bit upset and flustered and told us

of it the way you are putting it," she said.

to.

OK,

Instead of

OK?" we asked her to answer her

"I never thought

she hadn't expected us to respond like we did.

making me go and

.

and

'

I

"No one is really

really could change the appointment if

I

wanted

I'm coming to the retreat."

We tell this story as an example of how we often dealt with
students who came to the office and also how an incident can mask
the truth of something deeper lying in the background.

Later that

see us.
same week, the student in the previous gown story came to
"I didn't want to come to the retreat because

told us.

I

was scared," she

I'm scared
"I'm terrified of large groups of people and

everyone will reject me."

After

a

long talk, she told us she was
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glad she told us the truth and she now really wanted to
come to the

retreat to see what it would be like.
P or b

.

She felt she'd have our sup-

She did attend and found several people she enjoyed and who

liked her.

She was glad she didn't go to Boston.

Back to the first meeting.

A happy ending!

After these two incidents (the

cookies and the gown) we were not much in the mood for meeting with
the entire group.

A roomful of people were waiting and we went

downstairs and entered a very quiet gathering.

Everyone was sitting

in chairs and people were speaking in hushed tones.

telling everyone the truth--that we were

a

We began by

little upset by two inci-

dents that had just occurred and that we weren't in a friendly and

cheerful mood.

Once we said it however, our mood seemed to change.

We asked everyone to pitch in and make the room less stilted by
putting the furniture to one side so we could all move around more
easily and sit on the floor if we wanted.

We were beginning to feel

better and it was exciting to see people after the summer months.
We are reminded here of an incident that happened to
of ours in Montreal.

Marty was

a teacher

a

friend

in a traditional school.

His classroom was filled with rows of desks for the students with a

large teacher's desk at the front.

He wanted to change the room

and reflect a spirit of openness and flexibility.

ideas with his sixth grade class.

around and Marty felt much better.

He discussed the

They ail moved the furniture
However, the next day when he

arrived at school the room was back to its original appearance.
What happened?

Had the janitors replaced all the rows of desks?
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No,

it was the students.

They told Marty that they all decided

that they liked their room the 'old way' and that
'chairs in rows

are the way school is supposed to look like'.
tent as well as patient.

He once again explained his philosophy and

ideas about schools and about education.

almost the entire day.

Marty was persis-

This discussion lasted

By the end of the day the students were

excited about Marty's ideas and they moved the furniture and changed
the design of their room.

This time they didn't change it back

because they found it easier to move around and they had more fun.
So on that hot September day we too moved the furniture

once again with our students.

They certainly weren't sixth graders

but they too were used to sitting in chairs placed neatly in rows
and listening to lecturers standing at podiums in the front of the
room.

At this point in the year the students were not about to

initiate the change, so we did.

Marsha and the cookie makers had made up by this time.

The

two women had apologized profusely and so did Marsha for getting so

angry.

We got the whole group together in

a circle on the floor

and began the meeting by sharing some news of our summer vacation
in Puerto Rico.

We also told the group about our own nervousness

and apprehension about the coming year and about our general sense
of anticipation.

One of the students then began a very passionate talk about
wanted
how he was fed up and tired of idealism and smiles and how he

17

this year to be a year of action for himself.

He was disappointed

that the newsletter he had planned to get together over
the summer

months had never got off the ground.

"Where are all the people who

said they wanted to work at the May meeting?" he asked.

else then commented that

"ideas are worth a dime

putting ideas into practice that really counts."

a

Someone

dozen and it's

Marsha admitted

that she too was a bit disappointed and indeed annoyed at the stu-

dents who said they would do this or that and then never followed

through on anything.
I

"I'm learning that if

better do it," she told the group.

I

say I'll do something,

Jeff also said that no one

had to commit themselves to something unless they really wanted to
do it.

Marsha added, "I used to volunteer for everything and any-

thing and be a real 'good guy'.

would realize

I

After I'd say I'd do something,

I

didn't really want to do it at all and then I'd hate

both myself and the task

I

was now stuck with."

This discussion seemed to elicit a great deal of conversation

from the students around the topic of what they were each going to do

with all the freedom and time that the program gave.
students expressed their fears.

"I have never realized I'd really

have this much freedom," one student admitted.
added another.

"I'm terrified,"

Several students verbalized the fears many others

were silently feeling.
sion of feeling.

Many of the

We were open and reinforcing of this expres-

We feel this genuine outpouring of emotion occured

and
because we ourselves had allowed the students to see our own fear
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anxieties.

If we were nervous and scared then they could be
too.

As if on cue,

one of the students threw a bag of balloons

and party hats into the center of the circle.
that he had wanted to add an element of 'fun'

He cold everyone
to the meeting.

He

had felt just the right moment to inject his offerings to the group
and thus break the tension.

If we had planned this balloon break

it couldn't have been done as well or at such an opportune time.

The group relaxed and broke into smaller units to chat.
2

Spike Paranya who was directing the Methods Potpourri"” at
the School of Education then came into the room to address the

students and describe the methods courses being given that Fall.

Many students jumped at the chance

t.o

sign up for these courses.

We made a strong intervention at this point.

We cautioned the

students, many who had just expressed fear at having so much free
time, not to jump at the life-raft of a familiar structure.

We

advised them to think about it seriously before they signed up for
these courses and to ask themselves some questions such as "Why do
I

want to take this course?", "What will

I

gain from taking this

course now?", etc.
We encouraged the students to live with their fears and

The Methods Potpourri is a series of methods courses with
an extremely varied range of topics, each of which could play a
valuable part in the professional preparation of teachers. These
courses were offered in periods of five weeks duration, three times
each semester.
^
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current confusions.

we told them.

"It's all right to float around for awhile,"

"We don't expect you to find out immediately what

you want to do.

We have nothing against these courses, or in fact,

We do feel, however, that methods courses are generally

any courses.

more useful and beneficial after you've had some field experience."

Marsha shared her concern that methods courses before actual observation and student teaching or field experience were to her just

a

waste of time.
Several students, however, did sign up but many others who had

been about to rush into the courses thought about the questions we
had raised, and waited until later that year to sign up for offerings
of the Methods Potpourri.

Marsha then told the students the story of our first week in
We had struc-

Puerto Rico as an example of her own fear of freedom.

tured our summer vacation so that we would be away from everyone we
knew, would have no car and be a distance from a large city.

When

in
we arrived in Puerto Rico at our apartment which we were to live

for the entire summer, Marsha really got scared.

Here

I

I

do all day?

I

cried a lot at first because

had the time to cry and to think.

I

I

I

I

finally

had been so busy the past yeai

never had time to sit down and reflect.

tine.

was t_erj.ified.

culture.
was in a strange country with a different language and

What would

I

I

Gradually

I

began a rou-

and philosophy.
began to read, to exercise, to study nutrition

began to write poetry and prose.

What had been a void was now filled
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wi-th

my own "interests and desires.

I

had developed a structure out

of my own wants and needs."

This story seemed to say something to many of the students

who were experiencing some of the same fear and emptiness that
Marsha's story expressed.

What we did at this meeting and others

was to share ourselves and our own experiences with the

like, it

students and let them see us as full human beings with whom they

could identify.

We wanted them to know they weren't alone with

the feeling they held.

Sharing ourselves like this and then listening to the students' stories and responses

set the stage, we feel,

for the open

and genuine communication which began to occur almost immediately.

Many of the students told us that they just weren't used to being
talked to in this personal and open manner.

being talked 'at' rather than talked 'to'.

They were used to

Because we communicated

openly and honestly and as ourselves, the students felt they could
in turn be themselves and bring us their real concerns.

A chain

of communication had begun.

This first meeting which had lasted for over two hours was

important in many respects, but especially in the sense that a real

dialogue had begun with the students.

There was not only excitement, but
shown

-

anger,

fear,

a

A genuine meeting had occurred.
full range of human emotions

confusion, love, and happiness.

written aftei
The following are a sample of student responses

2

i

this meeting:
It was a really together meeting.

I left feeling really good.
I've had doubts about what I am going to do, but the more I
hear and interact with others, the better I feel about my
doubts.
I'm getting a lot of support. Marsha, please calm
your nerves-- if these few introductory meetings are an indication, we are a together group and you have little to worry
about. With a program like Explorations! going on, I really
feel I have to work.
There is no excuse for not doing something
.

Good energy.
know better.

There are

a

dozen people here

I

want to get to

I wanted to come to this meeting to meet and see everyone
again.
I liked hearing everyone talk and enjoyed the talking
I myself did.
I have a good feeling about the program.

I’m very happy about what went on today.
I am still scared
stiff and unsure, but I really understood the things that
were said today at the meeting.
I care a lot about this
program
I

came in very tired.

I

left energized!

At this time we want to mention that we were available

daily in the Explorations', office except for Fridays.
came in and talked either to us or to each other.

The students

It was an impor-

tant time to support and listen to the students who were now begin-

ning to feel the difference between Explorations! and the more

traditional academic programs that most of them were used to.

We

felt it was vital to be around and to be supportive of the fears

and confusions they were experiencing.

We encouraged them to take

their time and to discover for themselves the roads they would travel.
We would be there and be available; not to tell them \^hat to do, but
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to allow them the time to find their own paths; not to answer their

questions, but to help them find their own answers; not to tell or

teach or preach, but only to share ourselves, our feelings, our ex-

periences and to listen to them and to hear their feelings, hopes,
dreams and concerns

Around the middle of September, we invited everyone in the

program to our home for a 'Corn Feast'.

We felt this would be

another way to get to know the students in an informal setting away
from the University.

Also, as program directors, we wanted to open

our home to the students.

Students began arriving at our house that Saturday and sat

around the living room quietly talking and still tentatively getting
to know one another.

We provided materials for 'do

it yourself*

name tags and whenever someone arrived, we asked them to make themselves a tag.

Marsha was busy in the kitchen baking a variety of delicious
smelling breads and talking all the while to a group of students who

were also involved in cooking activities (both male and female members
were involved in this) and Jeffrey was in the lining room with another
group of students.

Suddenly a truck pulled into the driveway and two

Westfield
Explorations! students plus a dozen teenagers from the

Detention Center"^ poured out.

They had all been on a hiking trip

correctionaj.
Westfield Detention Center is a residential
facility for adolescents.
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and usre ravenously hungry.

Those students who were previously inside

now joined the entourage outside where we had spread several blankets
on the grass and brought out the food which included breads, steamed
corn,

fresh melted butter, potato salad, etc.

Everything was devoured

as fast as it was brought out of the kitchen.

The Westfield teenagers

and the Explorations', students mingled together and this began a rela-

tionship with Westfield that was to last for the entire year as several

members of Explorations', became involved in projects in which the

Detention Center was involved.
Celia and Dolly, the two students previously described in
the

'cookie incident', arrived on the scene with an enormous box of

cookies

.

This large gaily wrapped box was to make up for the one

they didn't provide at the first meeting.

Both Celia and Dolly told

us that the incident of forgetting to bake cookies and our reaction
to them had made an impression on them.

They realized just how often

they did forget things and left people disappointed.

They were

making an attempt to change this pattern of their behavior
cookies provided

a

.

The

delicious dessert that day, and when the kids

from the Detention Center left, they were stuffed and happy.

Many other students brought things to share with the group

although no one had been asked to provide anything.
pitched in to clean up.

Everyone also

When everyone finally left early in the

evening, it seemed very still and quiet in our house.

It had been a

full and enjoyable afternoon.
first Explorations
The next major event of the program was the
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retreat held September 17, 18, 19.

Again, notices were sent out in

the mail to notify everyone of the time, date, place as well as

directions of how to drive to the retreat center.

In this mailing,

we stressed the importance of everyone's participation at this retreat for it would allow a solid block of time in which we would be

together to discuss and plan the direction we wanted the program to
follow in the coming months.

We held all the week-end retreats at the Moses Boy Scout
Reservation which was

a Boy

drive from the University.

Scout Camp located about an hour's

One of the students had recommended

this site as he himself had spent his summers there as a young
camper.

The house we rented (called the Manor House) was

a

large

beamed
old building with a big living room area complete with

ceilings and fireplace.

There was a roomy kitchen and dining

beds and
area plus about a dozen bedrooms upstairs with bunk
students
The house had a warmth and coziness which the

matresses.
enjoyed.

There were also extensive grounds and a lake with a

bathing area.
September
We met at the Manor House on Friday,

17,

Steve and his cooking crew.
a delicious meal provided by

and had

On each re

group took responsibility for the
treat, either an individual or a

preparation of the meals.
that was needed.

everything
This job also included buying

of money and the
We gave each cooking group a sum

rest was up to them.
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After

dinner we had a short meeting.

We kept the meeting

short as we sensed that most of the students wanted to be left

alone to talk and be with the people they chose and also to explore
their new surroundings.

We did decide to get together as a large

group the following day around noon, after breakfast.

On Saturday morning the students were involved in intense

conversations in small clusters all around the house.

We decided

to forego the original plan and let the small groups continue

rather than calling everyone together.

We did, however, go around

to the various groups to see if everyone was satisfied with things

The concensus was that all was fine.

as they were.

As group

leaders in a situation like this we had to be sensitive to the tone
of the group.

They most definitely did not want to be disturbed.

As we went around the room, we noted that the topics being dis-

cussed were those very same items that we ourselves would have

brought up--topics such as "What do you want from the program?

,

available re"How will you get field placements?" "What are the
,

this?
sources within the group and how do we communicate

,

etc.

stupenSaturday evening Steve prepared and served another

dous meal.

food
We were amazed at the quality and quantity of

for only $80.
that he purchased and prepared and all
food.
chipped in $2-3 to cover the cost of this

money on a system built on trust

—a

Each student

We collected the

big 'money pot' was passed

they could.
around and each person put in what

We came out pretty
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well and over the course of the year were short $44.

This was made

up from another source of funds.

The kitchen was an area of busy activity all that day.

Stu-

dents seemed to congregate near the fridge or have long conversations

while peeling potatoes and carrots.

Late at night and early in the

morning the kitchen was always a center of action.

We did no formal group building activities on Saturday, but
rather moved along with the mood of the group.

This was often diffi-

cult for us as we felt that perhaps we could be doing more.

We did

however, get the definite impression that all was going well and
any attempt to impose our own desire for structure would have been

vetoed
By Sunday morning the entire group wanted to come together.
gathered and prepared
It was like a jello mold--on Friday, we had

the jello and by Sunday it was set perfectly.

The group was now

because they wanted
together not because we wanted them to be, but
program.
and felt a need for a gathering of the entire

room and as
We formed a circle on the floor of the living

briefly told what co wanted
we went around the circle, each person
co had to offer to other..
to do in the next few weeks and what

and later distributed to the
This information was put on cards

students for their use.

time-Committees were also formed at this

meeting, a
get together to plan a weekly
a seminar committee was to

provide and communicate news
newsletter committee was created to
of
was set up to compile a catalog
and events, a resource committee
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resources and a food committee was formed to cook for the next

retreat
What happened during this first week-end retreat?
danced,

People

listened to music, talked, played games, ate a lot and

made friends.

We were no longer words and intentions.

We were

now an energizing organization which made decisions and formed
task groups and committees.

On this week-end, people showed that

they cared about the program and about one another.

We had all

shared our ideas, our feelings and above all, ourselves.
As group leaders we feel we did quite well.
say, "Let's be honest and open,"

We didn't

we were honest and open.

We

didn't say, "We don't believe in lectures and won't lecture you,"

we didn't preach or lecture at anyone.

We left people alone and

yet were very much involved with many of the individuals present
and when the group was ready to meet together, we facilitated a

satisfactory ending for the week-end by setting action goals for
the next few weeks involving the students in the planning and

implementation of the program.

We feel the students say it best

when they describe their reactions to the retreat.
is a sample of responses

The following

that the students wrote in answer to the

about
question, "What are your feelings and perceptions

tins

retreat!

I met and now feel
feel that the week-end was a good one.
group.
our
in
as if I know the people who are

I

a great deal to me
The amount of time I spent here was worth
the future we will
in
that
It seems
and I feel comfortable.
be able to offer each other even more.
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Friday night was fragmented for me.
Saturday I enjoyed myself
and Sunday was good, too.
The general feeling I'm leaving with
is a sense of belonging completely free from a sense of groupiness and I like that.

When

I first heard about this week-end my reaction was, "What
the hell are we going to talk about for two and a half days!"
I was surprised it turned out so well.
The group is really
interesting and free and the contact alone has been a learning
experience for me.
Playing games on Saturday like a bunch of
kids was a beautiful way to meet.
I hope to contribute to the
group and perhaps my background in psychology will stimulate
some discussions.

This has been an exceptionally bedazzling week-end for me.
I
was very much alone this past summer and couldn't seem to reThis week-end has
late to many people in a satisfying way.
helped me regain confidence in myself in meeting and liking
new people
there has been no anxiety, no fear, nor boredom,
I felt the
mostly joy and enthusiasm.
no resentment for me
group discussions were very stimulating. The people were too
damn interesting and diverse. My head is spinning. And, it
Wonder of wonders!
all worked out pretty spontaneously.
Yippeeee!

—

—

love Explorations!, the people, the opportunities and the
Friday I felt discouraged and disenchanted. We
feeling.
were all so far apart, but by Saturday things were really
Sunday I became much more mellow, although the
together.
excitement of what everyone is involved in leaves me someIt is beautiful and I feel good.
what shaky.
I

I came in with little
with
a very turned-on
leaving
I am
enthusiasm or direction.
I gained
enthusiasm
the
feeling about teaching and feel that
will now finally turn into ACTION!

It went very well for me this week-end.

must admit I had reservations about the week-end before it
I got the things done
By Sunday I was overjoyed.
started.
the other
that I set out to do (goal oriented), I got to know
where
about
feeling
got
a
people involved in the program and I
by
accomplished
was
this
I feel that all
people are coming from.
the
all
of
willingness
the absence of a tight structure and the
In the
moment.
people to let things flow and change at any given
mine.
do
I'll
and
thing
words of Fritz Peris, "... You do your
We all did meet and it
If perhaps we meet that's beautiful."
I

was beautiful.
Things have been constantly
I've been very happy this week-end.
I haven t
other people.
happening inside of me and also with the

29

felt pulled and pushed.
I really like this kind of learning situation.
I have always
wanted it but have never been exposed to it before.
I'm happy
I attended this week-end.

I'm ecstatic about people's response to my free school idea.
I was able to share my ideas, resources, and experiences with
so many people.

This is the way classes and education should be. The comfort
One has to use
of no chairs but rugs and pillows to lean on.
about.
It's
rolling
just
People
the body more and move more.
another.
one
with
contact
good and it's easier for people to make
The music is good, too. We need more art supplies at these
week-ends--things for people to work with when they don't feel
I enjoyed learning about
like talking- -way s of being creative.
is
so much to do.
There
all the people who were here.
I found
Best case of information overload that I ever felt.
friends.
new
thirty
least
at
made
I
I had so much to share and

didn't want to come to the retreat as I was confused and
By Saturday I finally emerged and talked a lot and
scared.
I get the sense
played games and started feeling comfortable.
confusions I
and
fears
same
the
shared
that many people here
others in
some
as
offer
to
much
as
I don't feel I have
had.
I feel so
and
here
much
so
learn
can
the group but I do feel I
concerned
been
I've
work.
and
much better about my confusion
of people who
about the prison system and found a whole bunch
with
a new
leaving
am
I
shared my interests in this area.
sense of confidence.
I

I like the way
This week-end has been very special to me.
like the way
I
and
people are getting to know one another
as teachers
than
rather
Marsha and Jeff join in as members
I m anxious
and
here
There are so many resources
or leaders.
to give and dig in.

description of us which
We especially enjoyed one student's
personal journal:
he permitted us to copy from his
and both have plenty of PJ' ts
Jeff and Marsha are wild, energetic
week-end and for the whole
They've put a lot on the line this
I love to watch Jgusto.
I like anybody that has
program
and wateniag Sesam^
It's like being a little kid
and Jlarsha.
I
listen.
Yon just plant yourself down and
Street.
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of vibrations flows out.
Jeff and Marsha are by no means a lump unit. Marsha is a
person who wants to put her finger into everything whether its
good or bad.
She s action--doing and doing means living and
livi^o is what life is about.
She gets body and mind excited.
I admire her.
Jeff is more cool physically.
He is so bursting with excitment he can hardly control himself. He thinks things out
and when he says something it is always crystal clear.
I'd
like to hug him. When he starts talking it's like fire shoots
out of his eyes.
Not a bad or harmful fire but a sharing and
warm kind.
When Marsha and Jeff are together it is overpowering to me.
There is so much present when they are. I like them and want
to take as much of their world into mine as I can and I also
want to share my world with them.

—

After this first week-end natural support groups formed and
clusters of students became involved in activities together.

For

example, four students (two male and two female) became involved in
a community run preschool program.

Some mothers in the area had

heard about Explorations! from a student at the School of Education.

They phoned us and came to our house to talk about their preschool
plans and their need for staff.

We thought it would be a marvelous

opportunity for any member of Explorations! and we told the mothers

we would put out the word in our newsletter and in the office with
all the details they had given us.

Two students in the program jumped at the opportunity but
they had no transportation available to them.
at the office one day with grim and sad faces.
so great," they told us,

out a car.

They both arrived
"The whole idea is

"but we just can't get to the school with-

What should we do?"

We threw the question back to them
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"If you really want this experience badly enough what kinds of thirigs
do you think you could do to get the transportation necessary to get

you there and back every day?"

They remained silent and thought about

it.

Yes, they really did want the experience and they v/ould come up

with

a

way to get there.

One of them suggested that they could try

putting a notice up on the bulletin board in the office explaining
the situation and asking someone with a car to join in the venture.
In fact, it had been exactly what we

"Great idea!" we responded.

were thinking.
This story had a happy ending and also a moral.

Peter, who

had never even considered working at a preschool decided to give

both his car and himself.

Since Peter was going his friend Janet

decided to go along too and then Frank decided he wanted to see

what was happening.

Throughout the entire first semester this

observe
five-some (plus various students who went to visit and

neighoonng town to
once in awhile) drove three days a week to a
children aged three to
start a nursery school for about fifteen
five.

were delighted.
The mothers who had initiated the project

herself, a graduate of
One of the women was a certified teacher
of twin girls who were atthe School of Education, and the mother

tending the nursery school.

They were thrilled with the students

could
feet financially sc that they
and, until they got on their

crew would save the day.
hire paid staff, the Explorations!
and full of enthusiasm.
group was ready, willing, able

The

They were

process
a great deal in the
prepared to work hard and to learn
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which they all did.
Once they got settled into their new jobs the students invited
us to visit

'their'

school.

time at the nursery.

We drove out one sunny day and had

fine

a

The children and the Explorations! students all

seemed to be getting along splendidly.

In fact, when we first en-

tered the room we had a hard time finding the 'teachers' as they

were on the floor playing or reading to the children.

Frank was in

one corner planting some seeds with one youngster who had on Frank's
hat.

It was quite a sight.

Janet was outside taking a stroll with

two of the children and Joyce was reading to a bunch of little tots
on the floor.

Peter was eating his lunch along with a hungry four-

year old who was sharing every bite with Peter.

A few mothers and

fathers were present and the atmosphere seemed relaxed and happy to
us.

We wished that other classrooms in other schools reflected the

warmth we felt in this little room.
The Explorations! students were very enthusiastic about this
project.

They were learning about children and their behavior in a

real life situation.

They were also learning how to get along with

one another and to work as a team.

among the women involved.

Some friction did arise however

Janet came into the office one day terribly

personality differences.
upset because she and Joyce were experiencing
discussed this with Joyce.
We listened and also asked Janet if she had
possibly do that.
"Oh, no," she replied quickly," I couldn't

hurt Joyce's feelings like that.

I

couldn' t

"Are you really worried about Joyce's

you if you tell her what you've
feelings or about Joyce's reaction to
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to Id us?" we asked.

Janet began to cry softly.

Joyce won't like me and

"I'm really afraid

admire her so much- -it's just that

I

think she likes me or wants to work with me."

I

don't

We once again listened

sympathetically to Janet and urged her to discuss the matter openly

with Joyce.

Janet left and said she would think about it.

Janet did confront Joyce with her feelings and they learned
to work together in a more productive manner.

Joyce had no idea

that anything was bothering Janet and once she heard the story she

made every effort to be more sensitive and to include Janet more in
their work together.

We have worked with professional teachers and we have seen
the problems created by teachers who hold back their feelings about

their colleagues or gossip about each other behind half-opened
doors.

We have seen the results of this type of backbiting in a

school or classroom.

It is especially important in the new open

area classroom where teams of teachers must work togetner to estaDlish open communications

.

It is essential because children are

especially sensitive to the tensions that exist among the adults

who work with them daily.
tions'.

We feel that by working with the Explora-

with
students and encouraging them to confront one another

perceptions we are
both their positive and negative feelings and

helping to establish

a

pattern for their behavior as future pro-

effective human beings
fessional educators and, of course, as more
pursue.
in whatever professions they choose to

The stories that have been mentioned previously and the
ones to follow all illustrate the workings of Explorations!

for

although we did have seminars and talks on educational theory and

philosophy it was the daily happenings arising from the real experiences the students were having with children and with each
other that served as the most vital and lasting learning for both
the students and for ourselves.
As the program progressed we became more comfortable not

being the sole people responsible for answering student's questions
and concerns.

We realized that our ideas and our answers were fine

for us but perhaps not so fine for someone else.

Marsha is

a

veritable treasure-house cf ideas and information;

however, she was learning when it was appropriate to share these
to
ideas and when it was far more important to allow the students

discover their own answers by themselves.

She realized that much

a
of her desire to answer the students was a bit of

posture.

showing off

experiences
She wanted people to be impressed with her

and knowledge.

creativity
She began to find other outlets for her

she let them search for
and in her many conversations with students
to .earn for uhemselveo aid
their own answers and gave them the time

find their own way.

students formed.
At this time another cluster of

This group

mainly in the a,.ea of juvenile
of about ten people were interested
system.
delinquency and the correctional

They would meet informally

in their areas of interest,
to discuss and debate issues

bevel jL of
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them went to the Westfield Detention Center while others worked in
school for delinquent young women.

Their experiences provided the

basis for much learning and gave them
war.

a

a

chance to discover if this

the area to which they wanted to devote their time and energy.

A third group of student focused around a commune located
in a rural section of Western Massachusetts about an hour and a

half from the University.

Susan, who was fully committed to life

on the commune, also ran a small nursery school for about eight chil-

dren from the commune and the local community.
Explorations!

Several members of

joined Susan for varying lengths of time both living

at the farm and working with Susan at the school.

Although Susan

the com
was the only person who remained seriously involved with

mune throughout the entire year, it served as

a place for the students

wished to follow.
to go and see if this was a way of life they
Susan's nursery, too, was a pleasure to visit.

She had

an old New England
set up her little school in the basement of

house.

children's art work
It reminded us of a doll house and the

was all over the walls of the room.

She had set-up one cozy nook

there were other areas for art, blocks
for storytelling and books and
dolls, etc.

having some problems with
At the time of our visit she was
making
served as a situation which was
one of the parents and this
and
values and thoughts about education
her confront many of her own
She
process of their child's eduction.
the role of parents In the
to work with youn 3
ideas and methods on how
also found she wanted more
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children and she was planning to drive into the School of Education
to take part in some courses that she had previously dismissed as

'useless'

.

In fact,

she had pretty much given up on education in

general and was about to drop out of school.

Her experience in

Explorations', and the freedom she was now feeling had created within

her

a

new desire to learn, to act and to do all the things she had

dreamed of.
A fourth group of students were doing a full-time student
They were

teaching experience in a school of their own choice.

scattered in

a

variety of locations.

Many of these students were

also auditing courses at the University of Massachusetts or at other

colleges in the area (Mount Holyoke, Smith, Amherst, Hampshire).
Some other students in the program were building houses,

studying musical instruments or as one student put it,

"...

trying

to find myself and other people and enjoying my freedom."

One or two students told us that they were 'doing nothing'

When pressed as to what 'doing nothing' meant it turned out
of

the.

doing nothing people was teaching dramatics at

'wayward girls'

,

reading a great deal about Women

s

a

that,

one

school for

Liberation,

treatdoing research on the medical professional in relation to the

ment of women,

"That seems like a lot of nothing," we told her.

hated.

"It sure seems

guess

learning to cook and working part-time at a job she

I

She laughed,

like I'm doing a lot now that I say it out loud.

I

lot of course
felt like it was nothing because it isn't a

work and there

is

really nothing

I

have to do."

She left the office
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feeling much better about herself that afternoon.

Everyone didn't always leave the office feeling happy or
better than when they came in.

The purpose of the office hours

and informal meetings wasn't to make people feel better but rather
to have genuine exchanges and to always respond to each individual

in an authentic manner.

This meant responding as we were feeling

both positively and negatively.
We didn't hide our fights from the students and when two

people work as closely and as intensely as we do there are times

when we get on each other's nerves or get disgusted, annoyed and
Students would often

fed-up with ourselves or with the program.

enter the office to find Marsha in tears or Jeff sulking at the
hasty retreat out the

desk.

"Oops," they would say as they beat

door.

We sometimes did ask them to come back later but often we

a

invited the person to stay and included them in the discussion or
fight.

We feel this led the students to see us in a more rounded

and complete light- -not only as a loving couple but as two human

beings who could fight, cry, scream-- the whole works.

We wanted

teachers to be more human and the best place to start was with
selves.

oui

As students in school we used to wonder if our teachers

had personal lives.

Did they love someone?

Could they cry?

Were

they ever lonely and afraid?

What were their biases, passions,

hopes, dreams and fantasies?

We saw only Mr. History of Ms. Psychol-

ogy— never

beyond the
or rarely did we see the flesh and blood

label 'teacher'.
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We wanted Explorations! students to be real and so we ourselves had to practice what we preached.

We modelled the very

behaviors we hoped would carry over to the lives of the students
both personally and professionally.

Certainly we discussed the

ideas of being open as human beings but seeing Marsha in tears or

hearing Jeff yell was worth a thousand lectures in the art of intimate fighting.
All during the months of September and October the students

were in and out of the office.

The quality of the communication

was constantly improving and almost everyone, it seemed, was

exploring
On Wednesday evenings we had seminars which had been

organized by the seminar committee.

They had decided to invite

guest speakers and they sent out notices to all the students.

Anyone interested could come and participate in

a

seminar type

setting with the particular guest and thus have

a

chance to interact.

with the person in an informal situation.
at the Manor
At the end of October we held another retreat

House.

this week-end
Again there was to be no fixed blueprint for

the wants of the participants.
and the structure was to emerge out of

and anxiety for us as we
This created a certain amount of tension
to happen.
were never exactly sure what was going

much more secure we'd be with

a set

plan or notes.

We realized how

Marsha thought

professor in Canada when she enback to her days as a university
lecture notes.
tered her classes with a set of

Those were the days
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gone by and although she felt she had been

a

successful lecturer

and still enjoyed talking to large audiences she was now communi-

eating with groups on

a

more meaningful level, one which she enjoyed

more even though it was still frightening.
The group met on Friday evening and since many students hadn't
seen each other since the previous retreat there were many stories to

share and news to catch up on.

Saturday we got together in the morn-

ing and developed an agenda for the rest of the time we'd be together.

To give the reader a feeling for the type of agenda developed we

include the following:
Saturday
11

-

1

1-2

Entire Group Meets Together
Lunch
Eating of Pliny's Home Made Bread
Tape of Jean Houston and Discussion - Room A.
Nature Hike - meet at front door
Woman's Meeting - Room C
Jean Houston Tape and Discussion - Room A.
Dinner
Business Meeting - Living Room
After the Meeting there, will be a party.

pm
pm

2

-

4 pm

4

-

6

pm

6

-

8
8 - 9

pm
pm

Breakfast whenever everyone is up.
An informal day to do what you want.
We have the place till 3 pm.

Sunda y

What happened during this week-end?

we ate a lot, talked
another better.

a lot,

Again as in September,

danced and sang and got to know one

Some people cried and some laughed.

The kitchen

assigned tasks ior
was once again the most popular area and with no
and even washed up
anyone, everyone pitched in and did the dishes

the kitchen floor.

In fact,

the head ranger of the camp complimented
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us on our manner of leaving the house.
.

.

He.

told the group that,

.the place always looks better when you leave than when
you

arrive and

I

appreciate it.

for the group.

1

Again

1

feel we set a good example

Jeff is an especially avid cleaner.

In Explorations!

the men don't sit around and watch as the women do the
chores'

.

'

household

All work is done equally by both sexes.

We don't sit around and talk about this equality- -we do it
and it has worked out well in the program.

We have all too often

heard people say all the right words but when it comes to acting
they are just as rigid and old-fashioned as the people they criti-

We are reminded here of

cize.

a

time we did

a

guest session for a

friend of ours doing an in-service program for teachers.

We decided

to share some of our experiences that we had found useful in the area

of humanistic education.

The professor of the class, also the prin-

cipal of an elementary school, gave us a grand introduction and
told everyone he hoped they would participate in the experiences

we had planned for that evening.

He then promptly took his seat--

on the outside of the circle we had so carefully constructed from
the chairs that were in neat rows when we came into the room.

We enjoyed the evening and the teachers were truly enthusiastic
about the ideas and experiences we presented.

yond our expectations.

when

I

They participated be-

"I can't understa’id why they don

t

teach," our friend told us after the class was over.

understood well.

participate

We

His classes were only imitating his behavior and

ideas in educaalthough he espoused all the current and fashionable

manner, he still lectured
tion in a humorous and often interesting
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and behaved in a way that spoke of the 'old'.

He took attendance

and hardly let anyone open their mouths besides himself.

We decided to be honest and so told him what we thought was
his problem.

It was not the students--it was him.

He thanked us

politely and what happened after this we do not know.
And so two months of Explorations! were over.

We now want

to share some examples of the activities the students were involved
in during the initial two months of the program.

This data is

drawn from index cards the students filled out to summarize their
activities
I have worked six weeks full-time at the Duggan Junior High
School.
I've been with the Reading Department and also spent
I spent the entire week
a week observing the special classes.
of the Marathon 4 at the School of Education.
I have just
started a one month experience in a bi-lingual reading class
I'm also auditing a self-awareness class, a
in Springfield.
course in Survival Strategies in the Urban Education Center,
I'm having a ball seeing plays, attendand a macrame class.
I'm doing most of
ing concerts and meeting many new people.
I'm also reading great
the things I've always wanted to do!
books in education.
I began this semester with a beautiful trip through Canada and
Northern New England. I then worked with some kids at the
Westfield Detention Center doing rock climbing and horseback
I'm beginning to student teach this week
riding activities.
also working part-time in a gas station
I'm
in Northampton.
after school.

I'm tutoring a prisoner in the Northampton jail and I'm finding
out through this experience about a side of life I've never

4

During the semi-annual Marathon, the School of Education
es,
sponsors a variety of events in the form of workshops, lectin
pJa~
a
provide
to
designed
is
Marathon
The
seminars, films, etc.
education
in
ideas
innovative
form for discussing new, pertinent and
.

4?

explored.
I'm reading a lot and finding out about the things
I want to know and I'm doing the things I want to do for a
change.
I started out in September taking several courses at the Humanistic Education Center.
I find myself moving away from
this area.
I just got a position student teaching in an
I'll be working with sixth graders.
I'm
elementary school.
also starting a pottery course and I'm continuing my work in
photography,
I've observed at a local school which is experimenting with Humanistic exercises and I plan to continue
doing this.

am interning in an integrated- day type classroom and I have
seven 'disturbed' children I am particularly responsible for.
I tutored a boy three times a week at the beginning of SeptemI've also participated
ber, but that didn't work out very well.
I am doing
in a seminar on the educational system in England.
some sketching and finishing an afgan I started over the summer.

I

In September I worked on renovating an old New England house.
I am working at
I learned a lot about old houses which I love.
can be fun
education
that
out
finding
and
program
a head start
school.
in
experience
paramount
the
isn't
discipline
and that
philosophy
whose
school
in
year
a
last
experience
I had a bad
was 'you have to control students before they control you'.
field of education and
I am beginning to feel better about the
time reading and
of
lot
a
spending
also
I'm
about myself.
writing.
very good
I've been working at the Common School. It has been
operNot only have I learned about children- -how they
for me.
myself, my wants and needs
ate, etc., but I've learned a lot about
and comfortable
as a teacher, and I am feeling more confident
been the most
has
ME
about
Learning
in the role of a teacher.
has also been
important part of these two months. Taking Judo
and less afraid
helpful because it has made me more aggressive
.

th^
renovating a barn to live in, grokking on
have been:
Amherst, practice teaching
thought of becoming a father, avoiding
two afternoons a weex at
with" fifth graders in Vermont, working
learning the guitar and narp.
a Teacher Resource Center and
I

most of the time. I am
seem to be doing things with my mind
they effect relationsarps.
confronting and dealing with roles as
viable political alternative
I am trying to realize some
teenag
and movement class to some ronaway
I am teaching a drama
are writing
women at a nearby school and we
education.
to secondary Y-Tion
am also moving from elementary

I

.

'
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These two months I have been running a cooperative nursery school
with some othar people in Explorations! I am also working one
night a week at a mental hospital as a volunteer on one of the
wards.
I'm involved in an Encounter Group for five weeks that
meets for three hours every Tuesday. I am also teaching myself
guitar, flute, woodcutting and macrame.
I am a counselor in the dorm where I live and am helping set up
a human relations center and a crafts center.
I meditate every

day and am learning all I can about Zen Buddhism.
a lot of reading on schools and education.

I

am doing

I'm teaching in a first grade and am able to try out all
my ideas with real live children!
I'm leading a singing
group for 'delinquent' girls. This is my most difficult
and I feel I am learning the most about myself and about
agers from this experience.
I am reading a great deal.
auto mechanics!!
Cooking!! and Waitressing.

of

task
teenAlso--

.

This year so far I am revamping me.
For example, I didn't
So slowly
like the me I was in my student teaching last year.
I am working on becoming relaxed and more natural with children.
Now
I began in September observing in a school near my house.
I've begun to tutor a third grade boy and I'm slowly taking
I've been auditing some courses in learning and langusteps.
I'm taking a life-saving
age disabilities and also psychology.
course, too.

My primal force is surfing and I went to Cape Hatteras for a
week to surf. Now I am living and working in a small town
where I have built and set up my own darkroom. I'm taking a
photography course at a studio in Amherst and am hoping for
I'm also designing my own surf board.
an apprenticeship there.
spent three weeks in Maine at an Outward Bound School learning
Had a great time and
sailing, rock climbing and about myself.
home ior awhile i_o
went
I
back
came
When
I
a great experience.
school and
nurseiy
at
a
observing
I've been
visit my family.
lot of readdoing
a
I'm
meditation.
am learning embroidery and
year.
this
pursue
to
want
ing and thinking about what I
I

In the previous section describing the students'

activities

activities stuwe picked samples that illustrated the wide range of

dents were involved in.

In a survey of the activity cards, we found

involved in student teaching
that the highest number of students were
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experiences
etc.

,

then activities in detention centers, prisons, hospitals

The next most frequently mentioned activity was auditing

courses and then reading.

Other endeavors listed by more than

three students were building houses, observing in schools, dealing

with the self, studying

a

musical instrument, learning a craft, and

working in media (video, photography).
One day in November we were discussing Explorations! with some

fellow graduate students and faculty at the School of Education.

We were enthusiastically describing the program and the activities
the students were involved in.

someone asked us.

"What if someone doesn't do anything?"

We excitedly reeled off more activities tue stu-

dents were participating in.

"What if one of the students picked

apples all day," another person questioned.
another.

We looked at one

This was a theme we heard all too often when we would

discuss Explorations!.

We called it the 'what

if'

was getting angry at the questions today, and she

syndrome.
sa3.d,

Marsha

Maybe pick-

this particular
ing apples is just what that person needs to do at

xoreing
moment in time and maybe it is more worthwhile than

person to take

a

tha«.

bunch of courses co has no inters! m.'

to look for the
more calmly asked, "Why is it you are so willing

negative--to pick holes in what we are saying?

Should we worry about

be 'doing nothing' or should we
the two or three students Who may

who are actively engaged
focus on the thirty-eight students
and their education?"
pursuing excitement for their lives

m
Jcft

two
that you look for the one or
continued, "What bugs me most is
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examples which are exceptions.

We choose to look at the positive--

to see all the students who are busy and happy and involved and

making

a

contribution--students who are finding education relevant

to their lives.

We choose to listen to the students who say that

they are gaining back a faith in education and, most important of
all, a faith in themselves.

We hear the students say that they would

have dropped out of school and now they have found
themselves once again.
and they know

it'."

a

meaning for

We have faith in the students in Explorations',

The listeners were quiet.

We ourselves had worried about this issue too.

students all 'did nothing'.

What if the

We still weren't sure what 'doing

nothing' entailed but we were quite sure that the Explorations', stu-

dents were most definitely and most certainly doing something.

We

didn't always live up to our own ideals however, as the following
story illustrates.
After one of the Wednesday seminars Pliny came to talk to
Jeff.

After their conversation Jeff told Pliny that he didn't feel

the latter was doing very much with his time.

"Building

a

house and

living in the country are nice but don't seem like educational activities to me," Jeff told him.

educational activities."

"I had hoped you'd be more involved in

Pliny nodded politely and left.

He didn

and
come around for awhile and we missed him as he was a friendly

interesting student.

He did, however, show up at the next retreat.

anything to
During the group meeting we asked if any student had
say.

Pliny did.

In front of the entire group he said, "I'm

t
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feeling pressure from the directors of this program.

what

I

am doing is relevant and important to me and

I

I

feel that

thought

I

didn't have to live up to anyone's expectations except my own."
Jeff answered, "You are absolutely right.
up to my demands and I'm sorry

I

You don't have to live

An

put so much pressure on you."

honest and serious discussion then ensued between us and the students.

Several of them had felt this pressure from us and now it

was out on the table.

As the discussion continued the students

admitted that they were also pressuring themselves.

This was a

new process for us all and together we were learning how to deal

with freedom.
Another student added that he wanted some pressure.
glad you put a little pressure on me.

It is just what

to get myself moving and I felt that someone finally

about me to give me the shove

I

wanted."

I

caj.

"I'm

needed
ed enough

It was apparent that in

we had to know our
order to know who to push and who to leave alone
students well.

This conversation was proving very useful.

annoyed with
Another student told how she had been really

Marsha at the beginning of the year.

This person then realized

that Marsha was
that she was annoyed with herself and

person to blame it on.

a

convenient

Marsha did get angry and for good reason.

first person at the University
The student said, "Marsha was the
get
to care enough about me to
who took the time and who seemed

good and mad."
times.

to be repeated many
This was another theme that was

got mad and lost our tempers.
Yes, we did make mistakes, we
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Slid

wc

us.

pressure on the students — — wc hurt people and they hurt

pui_

The important thing was that we were able to air these things

publically and discuss them in an open manner in front of the entire group.
surface.

Nothing was hidden and kept simmering below the

We were in real communication with one another.

We

hoped that this would happen in schools and classrooms and we

were pleased to see that it was happening within Explorations!.
In the middle of November we met again at our retreat
center.

Thirty-four people gathered in that big old Manor House

to once again share what had been happening since our last meeting.

Some students had seen each other often and others not at all.
It was Fall and the weather was crisp and clear and the leaves

were in a blaze of beautiful colors.

Explorations! was now three

months old and there was still a sense of excitement as we all
joined together that Friday evening.

The kitchen was jammed with people.

It seemed as if all

thirty-four students were in that room and drawn to the warmth of
the big stove and of one another.

The record player was on in the living room and the cook
committee began to put out their delicacies including fresh dethe oven
licious smelling chicken pot pies which came right out of
the group
Finally by 11:00 P.M. everyone was finished eating and

the agenda for
gathered together around the fireplace to decide on

the week-end.

This time, as well as the agenda, we drew up

a

Hst

brought with them that week
of available resources that people had
end.

For example:

a

tape recording of

a

group of eight-year old
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children planning for their first nature trip, a tape
recording of
some students at a Street Academy discussing their education,
a

Dick Gregory record, two educational films featuring Dwight
Allen,
one short film on racism, journals, poetry, photographs, etc.

Many of the students had specific things that they wanted
advice on or ideas for and they announced these to the group.

This

was something new in the program.

In September and October the

students had less specific wants.

Now, as they were experiencing

a variety of activities,

questions and needs were arising.

Frank wanted to talk about student teaching in High Schools,

Debbie needed the names of free schools in the area, Sarah wanted
to discuss her role as a student teacher in an elementary school,

Kathy wanted ideas on teaching reading skills, Peter wanted to
discuss techniques for teaching history, several people wanted to

discuss recommendations

,

another group wanted to discuss educational

philosophy and the values that they were now thinking about.
We posted a large sheet of paper on the wall and put up
all these requests.

Others could advertise their desires and anyone

who could fill the prescription could find the person and help them
out.

The system worked.

debating and arguing.

Students were up late that night discussing,

The atmosphere was alive and electric--here wglC

thirty- four human beings talking about the things that meant something
to them.

We had spent many hours in many classrooms.

students as well as teachers.

We had been

This was what we were searching for--
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you could see it on people's faces that night --interest
and hope rather than dullness and aespair.

evening we knew we could never go back to

,

vitality,

In that room on this

non-free form of edu-

a

cation for children, for teachers, for ourselves.

We would stand

up for the concepts embodied in Explorations!, for now we knew that

education in an atmosphere of freedom could work, would work and
indeed was working right here and right now!

Late into the night people drank tea and coffee and munched
on the remains of dinner and they talked and talked.

Why couldn't

more of higher education (in fact all of education) be like this?
We wondered about this and we finally fell asleep in our toasty

sleeping bag.
Saturday was a beautiful sunny day and most everyone wanted
to spend some time outdoors.

1

Joe put his Outward Bound experience

to good use by taking several students on

excursion.

a

rope and tree climbing

Other students went on long hikes while some indoor

types stayed in the warm Manor House to read and study or talk.

Others were cooking and one student serenaded those inside with

beautiful piano music (there was an old piano in the living room).
One student told us that she looked forward to the retreats as
time to rest and recuperate from her hectic schedule.

"It

a

is a

aoout
time for me to just get away from my routine and to think

what I'm doing during the week."

Around four everyone poured back in the house
incredible smorgasbord.

fci

an

We couldn't believe that Frank and Becky
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had prepared so much food and only spent the allotted
amount of

money ($80)
Some people watched films that evening; however we admit
that the films were a flop compared to the impromptu band that

formed in an upstairs bedroom.

Since nothing was compulsory in

Explorations! it was easy to tell what was popular and what wasn't
by the amount of people present for a particular event.

The films

weren't- -the band was!
Later that evening several women and men interested in sex
roles met for an intense and emotional gathering in a small room

upstairs.

Fourteen people attended and they struggled late into

the night to find some answers or at least ask some questions

about men and women and their roles in

society and in education.

The men resented the fact that the women had split off as
a separate group at

the last retreat.

The women attempted to ex-

plain their need to join together in support groups without any

men present.

One student got so disgusted that he walked out.

He

returned a few minutes later and stayed on for the rest of discussion.
This group remained together for many hours discussing racism, and

sexism and working on the issues of liberation and freedom, of the
politics of activism vs. dropping out and other issues.

Fourteen

people--all intensely and passionately involved in their own educational process.
Sunday morning we woke up to the savory smell of German

Stollen baking in the oven.

A fantastic breakfast was in progress
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including the Stollen, eggs, ham, bacon, and toast.

We were

beginning to think that we should start an Explorations!
catering
service.

Each week-end the food got better and better.
Food had become quite a serious and important issue.

Each

student who took on this responsibility was generally quite nervous
and apprehensive about the task.

They knew how much everyone en-

joyed eating and a pattern had been set early in the year that the

preparation of the food was a big event.

Preparing for

forty

people

wasn't easy and Frank had been especially nervous about the task.
He told us that he had almost chickened out and called in sick but

he decided he'd give it a try.

After the week-end was over he was thrilled with himself.
"I

really did it," he beamed.

himself since September.

Frank had been gaining confidence in

He was still apprehensive about doing a

student teaching stint in a high school, but he had found himself
a placement and was about to begin working at this school.

him we felt confident that he would succeed.

We told

"In a crunch," we

all said, "you could always feed everyone in the school."

Before leaving that Sunday afternoon we all got together
once again to plan for the following weeks of the program.

The

group decided to skip the December retreat due to the coming holidays and instead held a one day holiday gathering at a site near

Amherst.

We decided to rent the Manor House again for January.

The consensus was that this had been
program was going well.

a good retreat and that the
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Another indication of the continuing progress of Explorations!
occurred in November during Marathon Week at the School of Education.

Visitors from all over the State and Nation came to visit the School
and we decided to have an Open House on Wednesday of that week.

Various students volunteered to take shifts in the office to answer
questions and give information about Explorations!.

Up until this

time we felt the students were enjoying the program and their freedom,
but we weren't sure they could define, explain and discuss the philo-

sophy and values of the program with others from outside the School
of Education.

We felt great when we heard the students discussing Explorations! with several teachers who visited the office.

It was especially

gratifying to hear a conversation among the students and the Dean of
a rather conventional,

conservative Teacher's College in Upstate

New York.

He asked the students about Explorations! and tell him

they did.

The group of six even volunteered to visit his school and

help him implement a program similar in nature to Explorations!.
this point this gentleman dashed quickly from the room.

At

His School

didn't even have one alternative teacher preparation program let

alone sixteen alternatives.

Many teachers who visited were impressed with the students'
the
vitality, motivation and enthusiasm and they invited some of

students to intern at their schools.
placeAnother sign of progress was in the area of student

ment for field experiences.

This was one of the major fears the

one issue that we
students had before the program began and the
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feel kept some students from joining Explorations!.

During the

selection process, in the Spring of 1971, one young man was
incredulous when we told him he would have to find his own student

teaching placement.
he asked.

"You mean you won’t find me a place to teach?"

"That's right," we replied.

He decided then and there

that Explorations! was not the program for him.

The students who did join still expressed fears about this
issue.

These fears proved groundless as each of the students did

find placements quite easily and on their own individual time

schedules during the course of the year.

We feel that because they

did find their own placements they were happier, more relaxed, and
that they learned more than those students who were arbitrarily

placed.

It was also easier to leave a situation if it proved to

be unsatisfactory and to seek and find a new placement.

We en-

couraged this behavior as we didn’t feel students should 'stick it
out'

if they were unhappy at a particular school.

We truly believed

that good experiences would breed good teachers and thus good human

beings and that misery would only nurture contempt and fear.
It was marvelous to hear the students return from a day of

student teaching at a school or prison and see their exhilaration
and excitement.

Comments like "It's great,"

back tomorrow,"

and "I love it,"

i

can

t

wait to go

were the expressions we enjoyed

the
hearing instead of the phrases we had heard all too often in
a drag,
past from other undergraduates--phrases such as, "It's
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dread going back tomorrow,"

and "I hate it."

A few students discovered that they didn't want to teach.
The following letter is from one such student.

We feel this letter

also illustrates the quality of the corrmmi cat ions that we had es-

tablished with the students.
can sum up my experiences so far this year as a series of
challenges ... I challenged myself and I wanted to see if
I could handle responsibility.
In the beginning I did a lot
of things with the kids I worked with.
I was scared, but I
was doing something and I felt good. Then came a big down--a
crisis ... I was unhappy.
I wanted to escape ... I was
doing my work in a half-hearted fashion. I had a committment to the kids I was with but slowly that began to fade.
I felt badly.
All along I had been doing reading and research on
nutrition.
I got very involved in this subject and began
experiment ing with different diets and cooking. I surprised
myself at the intensity of my interest.
My mind hasn't been the only center of attention. I have
been focusing some attention on my body. I was fed up with what
I
I had done to it and resolved to change my appearance.
started doing exercises and eating a sensible diet. Gradually
I could now call
I began to have a body I could be proud of.
it my own.
I'm
I see myself on the way to becoming a whole person.
interests.
developing
new
spots
and
rough
out
the
smoothing
I am becoming happy to be me.
t- -there
I could not have done this all alone and I haven'
and
strength
given
me
has
has been love and friendship which
has
program
The
encouragement to make changes in my life.
also given me a great deal of support.
What I have learned and become I will carry over into
I have decided I don't want to be a teacher.
everything I do.
I found out that I love working with people but not in the
capacity of a classroom teacher. I am now exploring other
areas which I might consider as a profession for myself.
I am so relieved that I no longer have to pretend or
play games with myself anymore. I have stopped running away
and am making friends with myself.
I

in their
As the months went by the students became more open

discussions with us.

The Wednesday night seminars would begin
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in an academic and formal fashion and end up more
like a bull session

A discussion on institutional racism would unfold into

a serious talk

about the students' personal fears about confronting black children

during their student teaching.
One evening about a dozen students and we attended a speech

given by Robin Morgan, a militant and radical feminist.
went back to the Explorations! office to talk.

We all

The men present

opened up with their fears and concerns about Ms. Morgan's views.

One young man told everyone how insecure he felt around women,
another student disclosed his lack of knowledge of contraception
and sex.

We have always felt that a central concern of undergraduates
is the issue of sex and sexuality as well as sex roles and social

relationships.

We have also felt a general movement away from

these topics among most educators.
heard.

Yet it is these

concern to the students.

'It's too personal'

'too personal'

we often

matters that are of vital

Sex, drugs, the war, the draft, black

liberation, women's liberation--indeed all aspects of the quest for

human liberation and freedom were central to the minds of many
undergraduates and certainly the students we were dealing with in

Explorations

!

We encouraged the students not to laugh away their serious
concerns and fears on these matters.

We didn't want them to

pi.e-

free and
tend they knew it all but rather we wanted them to feel
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comfortable to show their lack of knowledge and not feel ashamed.
We wanted to be able to discuss any topic in an open manner -drugs, sex, venereal disease, contraception, abortion.
taboo.

Masturbation, homosexuality-nothing was

Nothing was

'too personal'

.

As a teacher Marsha had worked with young children from

very poor families.

These children would often come to school and

use language that was shocking to many of the teachers and student
teachers.

The disgust which registered on a teacher's face when co

was exposed to sores on the head of a poor youngster was enough to

convince Marsha that teachers must be educated to face the realities of life--this included learning to listen and accept so called
'dirty words' and strange behavior.

If teachers weren't able to face

their own fears and insecurities then certainly they could not face

these things in the children they worked with daily.

Marsha wanted

the students in Explorations! to be teachers who would face children

with understanding, compassion and love and never with revulsion
and hate.
In Explorations!

the discussions became more lively, gutty

and truly exposed the people beneath their daily roles.

Once we

of
all began to strip ourselves of these roles and rid ourselves

one another
the fear of being 'too personal' we truly began to know

and to know ourselves.
small
Admitting to her own racism was one student's first

step in overcoming it.

Admitting that he was sexually insecure was
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another student's first step in ridding himself from his role as

a

'super stud' to over-compensate for his feelings of insecurity, and
a third student's admission of her lack of information on birth

control devices perhaps eliminated the possibility of an unwanted

pregnancy or an abortion.
To many people these issues may seem controversial, but to
us they are a real and an important part of life.
a

student held was acceptable.

be discussed.

Any concern that

Nothing was bad- -everything could

Nothing was wrong--only not bringing something out

into the open caused the problems.

The year before Explorations!

we had seen a student destroy herself because she was afraid to
discuss her history as an epileptic.

Instead of telling anyone,

her condition remained a deep and dark secret until the day she
had a major seizure while student teaching with a group of ele-

mentary school aged children.

Now everyone in the school knew

about her illness and they had found out in a most dramatic and

frightening manner.

Many students told us that they had given up talking to
their parents and teachers because they went to talk and always
ended up getting a lecture or a sermon.

We attempted to create an

deepest concern,
environment in which the students could share their

be the ones to give
and fears and know that ultimately they would
raised.
themselves the answers to the questions they

We were

us and we made
there to listen respectfully when they wanted

a
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point not to be teachers, preachers, or parents in the way
we re-

sponded.

The following illustrates how we often dealt with

the students who came to the office.

Lynn came in one afternoon feeling particularly miserable
and unhappy.

She was working in the University Day Care Center

and earning a modest salary, but she was bored.

She wanted desper-

ately to pursue her art interests but her parents had continually
told her what a fine opportunity she had working in the Day Care

Center and that she must prepare herself for a career in teaching.
She, however, wanted to quit the job and follow her own dreams,

but she was afraid of her parents' reaction, afraid of losing the

security she had at the Center, afraid of what others would say,
afraid of being labeled a failure and a quitter.

She sat with us

that day in the office and told us all those fears.

Jeff took an
Now there

empty chair and placed it with us in our small circle.
was Marsha, Jeff, Lynn and the empty chair.

pretend she was sitting in that empty chair.

Jeff told Lynn to
He said,

Lynn in the chair what she should do with her life."

cooperative and began a conversation with herself.

"Tell the

Lynn was
She told the

empty chair, "You should stick with your job and please your parents.
Jeff then had Lynn sit in the empty chair and be the other side of

herself.

That Lynn then answered the one who had just spoken.

said, "Why do you want to stay with a boring job?

It is

She

time you

started doing what you want to do and stop being such a baby.
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Lynn kept switching chairs and carrying out an intense dialogue with
herself.

This conversation brought the conflict she was having

inside herself out into the open where she could face it more
clearly.

There was one Lynn who wanted to please her family and be

a good daughter and there was the other Lynn who longed to break free,

to be an artist as well as a teacher.

Lynn began to sob, "I hate that job.
to do what

I

I

hate it.

want and not what everyone else thinks

I

I

want

should do."

She had stopped crying and said, "1 have a lot to think about.

I'm

going hone now and I'll call you soon or drop by to tell you what

happens

.

Lynn left the Day Care Center the following week.

During

the year in Explorations! she pursued her art work and, as well,

completed a six-week internship at a junior high school which she
loved.

She also started tutoring a Spanish-speaking prisoner in

a local jail and developed an interest in bi-lingua! education.

She now wants to combine a career in art and teaching and feels
that leaving the Day Care Center was a turning point in her life.
In the middle of December we had another group gathering
for one full day at the Quaker Meeting House in Amherst.

It

was a

meeting
lovely place for a get-together and was to be our final

until the New Year.

holiday cheer.

some
It was a time for hellos and good-byes and

We had a pot luck supper and spent time looking

back on the first four months of the program.
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One exciting event which occurred on this day was
Pliny's

slide show and narration of the birth of his new daughter.

It

was quite an experience for everyone present and the 'oos' and
'

ahs

'

from the audience were a testimony to the excellence of the

photography (done by the father) and the strength of the delivery
(done by the mother).

We were all grateful that Pliny had decided

to share these photographs with all of us.

That day we also showed the film "Choosing to Learn" which

described an Integrated Day experiment being done in a school in

New York State.

After the film we had a discussion about this new

approach to education.
At a group meeting everyone decided that they still wanted
a January retreat at the Manor House and several people requested

that we hold office hours on Wednesday evenings as well as Wednesday

afternoons
The students seemed more mellow and more mature to us that
day in December.

The initial excitement of the program was now

giving way to a new sense of committment.

Students were finding

the paths they wanted to follow and for many the initial period of

searching

was over.

Students were becoming more independent and

confident and many were planning to become involved in one major

activity or interest after the New Year.
"At

first

I

had to find out all the things

had to say 'no' to everything

I

One student put it well,
I

didn't want.

didn't want to do.
Now,

I

I

m finding ou„
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what

I

d!o

want and

I

finally have the confidence to start doing it."

The first semester of Explorations', was coming to an end
just as the year 1971 was coming to an end.
a

new year would begin again soon.

to Explorations',

A new semester and

We wondered what would happen

in the coming months.

It had been a rich beginning.

o

It had been a full and meaningful and often powerful semester.

What

had begun in September was now proving to be an effective, prospering
and viable alternative program.
We had worked many hard hours to keep Explorations', running

smoothly.

We had worried and looked hard at the various aspects of

the program and at the people in it.

We were now looking forward

to a vacation and then to the beginning of a new semester and a

new year.

The following is

a

sample of some of the comments the stu-

dents made at the close of the semester:
feel that this semester I have begun to prepare myself to
be a teacher by learning to be aware of myself and of my world.
I

have learned a lot this semester--about people and especially
I was finally forced to grow up.
about myself.
I

There have been many rough spots these past four months, but
basically I am a different person now than I was in September.
have grown up some, confronted a lot and learned about myself and about society in the process.
I,

It has been a very meaningful semester for me.

myself,
feel as if I have learned so much this semester--about
great
a
is
this
think
I
life.
about other people and about
I

accomplishment
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I have made, and am making an honest attempt to live openly
and honestly these past months.
I have also challenged myself and b een creative.

This semester has been the most enjoyable and the most educational I have ever spent in school.
This semester was a fulfilling experience for me.
I student
taught and I loved it!
I came home each day tired, but happy.
I read dozens of books.
I made friends.
I grew and I learned.
I feel this semester has been the best in my education.

CHAPTER

II

SECOND SEMESTER

After the January break a new semester began.

Although we

saw Explorations! as a full academic year experience (new students

were not admitted in the middle of the year) we still generally
followed the official University calendar.

It had been a month

since we all had met as a group when we assembled together late
in January at the Manor House.

The atmosphere that Friday evening was quiet and serene.
The excitement of meeting new faces had changed into a more gentle
feeling of friends greeting old friends.
in conversations with one another.

Everyone quickly settled

It was a cold winter night

outside and a warm evening inside, not only because of the blazing
fire in the fireplace, but because of the people present that

night.

Everyone gravitated to the fireplace after dinner.

We

raised the issue of institutional racism once again and expressed
our concern that we, as a program, were not dealing adequately or

effectively with this issue.

We had reserved Bill Cosby's film

"Black History--Lost Stolen or Strayed" for the week-end.

This

film showed how black history has been distorted and abused and

we feel it serves as a good vehicle for stimulating thought and
discussion.

The film did provoke discussion among the students

issue in the
who were still searching for ways to deal with this
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program and in their individual programs.

Several students were

teaching in black or Puerto Rican communities and
as individuals
they were sincerely committed to a path of freedom
from racial

prejudice yet we felt that neither the group nor ourselves had
a
clear grasp of the meaning of racism on an institutional level.

We were, therefore, all learning together.

Before this week-end, we had driven Dwight Allen, Dean of
the School of Education, to the airport.

These airport trips were

our way of getting to know this complex and fascinating man and
to let him know about us and about Explorations!.

Rather than

meeting with him in his office, we chose to drive him to the airport where we could have a talk uninterrupted by phones, messages,
etc.

Dwight was enthusiastic about Explorations!

(although he

didn't agree with everything we did) but he felt that we weren't
living up to the School's commitment to combat institutional racism.
He gave us a good verbal kick in the pants and we started moving.

We told this story to the group at the Manor House and
shared with them our own personal plans to do something more about
the issue.
a

For example, we were determined that Explorations! be

multi-racial program for 1972-73.

We also planned to read, study

and attend lectures and seminars related to the topic of racism.

Talking about it was not sufficient we decided.
our good intentions into action.

the same.

We had to put

We encouraged the students to do

A group of people volunteered to form a committed com-

for the
mittee which would attempt to recruit Third World students

following year.

Unfortunately we must admit that nothing came of
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this effort.

However, we carried through on our own plans and

Explorations! in 1972-73 will be a multi-racial program and will

have a third director who is a member of the Third World community.
On Saturday of the retreat we took stock of where we'd all

been since December and what directions we wanted the program to
move in for the next four months.
in the planning.

There was a definite shift now

It was more difficult to find a common interest

for everyone and we were searching for new ways to interact with

the students.

The seminars had ended after the first semester and the
group no longer felt they were necessary.

They still wanted the

office hours both Wednesday afternoons and evenings.

more specialized interest groups formed.

Smaller,

A few students suggested

having an Encounter Group while some wanted the retreats to continue
At one point we felt that perhaps the program was collapsing

however, on closer examination we could see we were now into a new
era.

The need for interaction and group support was no longer as

necessary as in the initial months.

Individuals were now more in-

volved in their own specific projects.

The small clusters that had

formed at the beginning of the year had split up and the members had

gone in related, although separate, directions.

We saw what was

wanted to
happening as being very positive and we as group leaders

move with the group rather than holding

it back.

We had stated

that the structure
that Explorations! had no fixed blueprint and
the needs and wants
and the direction of the program would follow

of the students.

the
And so we watched and listened and watched
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program gradually take on new forms.
There was an intimacy at this January retreat that was
new.

Conversations were close and pei'sonal.

quiet and serious.

Everyone seemed more

The pace was less frantic.

a conversation about this.

He told her,

Tim and Marsha had

"Last semester was the

best, the most frightening and the most important semester I've

ever spent.
thing.

At times

I

hated both of you, the program- -every-

It was so hard not having anyone to blame for my actions."

Tim then went on to explain how he struggled with the freedom that
the program offered.

He added, "It was the first time

cation was relevant to my life.

I

Now

I

felt edu-

watched both of you work and

struggle to make this program a success and
too.

I

have found a school where

and energy and learn about teaching."

I

wanted it to work,

want to commit my time

I

He felt that many of the

students had experienced a similar struggle to his and that no*
things and people were more settled and that was why the tone at
this week-end seemed different.

We agreed; the first semester

rewasn't dying at all--it was alive and well and we left this

treat with a renewed faith in the ideals of Explorations!.
and since
We didn't want to lose contact with the students

awhile, we wanted to set
they had decided not to have a retreat for
up a program of individual conferences.

The purpose of these one

the students and
hour conferences would be to meet with

they were doing.

lu ai

v.hat

get to know them
It would be more of a chance to

and to let them know us.

opportunity
We also felt it would be a good
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to make certain there were no questions or concerns

unanswered.

lying about

We wanted to share our perceptions of the student and

not let any 'negative'

feelings build up until the end of the year.

It was a time to check if the students had any

ness with us

any past resentments, anger, etc.

'unfinished' busi-

We also wanted to

ask what the student was doing in regard to institutional racism
and sexism.

We feel these conferences served as an important mechanism
to keep communication alive within the program.

Yes, we saw the

students at retreats, during office hours, and had seen them at
the seminars; however,

this was an additional way to keep up to date

on how each person was doing and what they were feeling.
a way to

It was

live up to our commitment of knowing each student in

Explorations'..

It was a time for sharing and dealing with any rele-

vant subject which arose.
The conferences were scheduled during February and March at

our convenience and the student's.
for an hour; however,

We saw most people only once

for a few people an hour wasn't sufficient

and so we scheduled another session.

During the conferences the students often told us things
they didn't want to bring up in front of the large group.
said, "I have to admit something to you.

and

I

want to tell you.

paused.
I

"Yes,

I

One woman

I've been holding back

feel I've been using this program."

She

I'm using it and using you to further my own ends.

finding
can go from one thing to another in Explorations', and I'm
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out what

I

want to do."

She went on to tell us that the program

had given her confidence and support and a sense of independence
that as a young woman was most important for her.

her story she sighed with relief.

When she finished

"I've wanted to say that for so

long and now that I've said it, it doesn't sound so bad after all.

mean using you in the sense

I

I

described sounds OK to me now."

Up till now we had been quiet and finally Jeff said, "I'm glad

you used us."

We all laughed.

We didn't always end up laughing.
event Marsha won't forget easily.

One conference was an

She really blew up at one of

the students and all because she had held in
long.

her feelings too

On the evening of the conference, she really told off this

student.

Marsha felt that this person had contributed little to

the program, that she didn't like her and that she was a complainer.

The student saw the situation in a different light altogether.

She

was pleased with the program but was quiet and shy and felt more

comfortable sitting on the sidelines.

She was upset that Marsha

perceived her as she did as this person wanted to be in the program
again the following year.

Marsha felt awful.
front a student.

She vowed never to wait so long to con-

She apologized for her outburst and told the student

one another.
that perhaps they could begin again and make contact with
A.

able to begin
new opening was made and Marsha and this person were

encounter.
to talk and listen to one another after this

They had both

of one another.
gained a clearer understanding and an appreciation
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This story illustrates the importance of open communication
vzith the students.

In general we feel we did quite well, however,

we plan to institute individual conferences earlier in the year for
the 1972-73 program.

As administrators of any kind of program

dealing with people we strongly recommend this type of conference

which we feel is beneficial to both the administrator and the staff
or students involved.

Several students expressed fears about teaching around this
time of the year.

The question, "Should

was raised often during the conferences.

really be a teacher?"

I

We also learned some

new information about some of the students.

We discovered for

example, that Keith had been a runaway teenager himself.

been in lots of trouble as

a kid and

He had

now was working with teen-

agers who were having similar problems to the ones he faced as a

high school student.

Other students were having serious personal

problems with roommates, husband, wives, lovers, etc., which they

brought up for discussion at the conferences.

We feel that enough

trust had been built up over the course of the program so that stu-

dents felt free and comfortable to discuss these issues.
a

It gave us

full and rounded picture of the people we were working with and

program.
helped us understand how to deal with each person in the

The general feeling expressed during these conferences
statements.
regarding the program can be summed up in the following
the many hours
These two quotations represent the overall tone of
and March
we spent talking to the students in February
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Explorations! is the most valuable experience I've ever had
in my life.
It has allowed me to do all the things I want
to do and has given me all the support and encouragement I
need to do it.
This year has been more relevant and interesting than any
other year of my education. It has been my toughest year
and also my best!

What were the students now doing in their own individual
programs and their daily lives?

During a group meeting in February,

we collected about sixteen samples of student activities.
following are an example of some of these.

The

We feel they prove

that when you give people freedom they will use their time well

and to their best advantage.

I'm still involved in reading activities with high school
Also I'm
students,
I am working in a reading clinic.
auditing a course on communes and going to visit a few in
this area. Also taking an Education of the Self course.
Lots of things are brewing.
I'm volunteering at an all black girl's school in Boston
where I teach theatre and dance. I'm studying dance at
the Boston Conservatory of Music and also taking a theatre
workshop at a Community high school.

I'm working with a non-profit organization a friend and I
started called "Experiment in Travel". We originally did
volunteer work at the Westfield Detention Center and finally
got a grant of $15,000 to run a program for the juvenile
court in Springfield. All the trips include rock climbing
and camping experiences. We try to establish relationships
with the kids to work through their problems that they're
I'll also be doing this with
having at home or in school.
future.
near
retarded young adults in the
in
I'm working forty hours a week at an elementary school
auditing
Also
teachei'.
Amherst with the special education
courses in learning disabilities at Mount Holyoke.

Also reading
I’m working at a school for 'problem' girls.
philosophy.
and
a lot of Women's Liberation literature
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I'm involved in a study group on the nuclear family. 1 audit
a film course and go swimming three times a week.
I am trying
to make my life a statement of my politics.
I'm teaching in a kindergarten class every day and also running
an arts and crafts program at a Jewish Community Center several
evenings a week.
just moved off-campus and am making a new home for myself and
four other women.
I'm auditing a number of courses like Chinese
Literature, Myth and Literature, Values Clarification and Physics
for Elementary Teachers.
I'm also doing yoga and modern dance.
I am now looking for a place to student teach.
I

I am teaching in an elementary school and watching my new
daughter grow.
I am preparing for a Spring house raising in
the woods near my current house.
I am student teaching
am getting ready for my gala art show.
I'm still cooking
in the art department at a local high school.
and doing yoga.
I

I'm working on a new program in a high school called the
'Alternative Semester'. About forty students are participating
The program's aims are to broaden the student's
ill this.
view of the world, as well as to increase self-confidence,
The first group goes to Maine to take
self-awareness, etc.
part in an Outward Bound experience for a month. When they
return, they'll have an intensive program on environmental
Next the students will go live in an urban area for
issues.
five weeks and will devote themselves to volunteer projects
Finally the students will live on a farm or an
in the city.
I
Sounds great.
island for the last section of the program.
am really excited to be involved.

The Explorations! students seemed to be involved in quite

variety of exciting projects and courses.

a

Their Letters and con-

in the
versations revealed a seriousness and genuine involvement

work they were doing.

We though about Dwight Allen's statement

teachers have nothing good
that "about eighty- five percent of all

education that they went through
to say about the process of teacher
1

Cemetary Than To Change A
Dwight Allen "It's Easier to Move a
29-32
No. 5 (September, 1970),
School," Music Educators Journal, LVII,
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We wanted to create a program where, if possible,
100 per cent of
tue students who chose to teach would be satisfied, happy,
excited
and enthused about their experiences.

Surely there are enough un-

happy children and unhappy teachers in the school already.

We also thought about a quote we had read in the book, The
Politics of Experience. by the psychiatrist

R.

D.

Laing.

A child born in the United Kingdom stands

a ten times greater
chance of being admitted to a mental hospital than to a university
This can be taken as an indication that we are
driving our children mad more effectively than we are genuinely
educating them.
Perhaps it is our way of educating them that
is driving them mad.
.

.

.

We hoped that any student in Explorations! who decided to be

a

teacher would not be a person who would drive children mad.

As

educators we wanted to create a program where we would not drive
our own students mad.

We felt we were moving

f orward

in Explora-

Happiness was a goal along with excellence, for we felt

tions!.

that if the Explorations! students were happy in their work and
in their lives, they might be better at the jobs they chose to do

and thus add a degree of excellence and sanity to

a

field already

overcrowded with mediocrity, misery, and unhappiness for children
and adults alike.

We hope the reader will be as pleased as we were to read
interning
some of the letters we received from the students who were

2

Laing, R. D., The Politics of Experience (New York:
Books, 1967), p. 104.

Ballantine
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all over the country and, in fact, all over the world (several stu-

dents went to England where they student taught for various lengths
of time).

We hope the reader will sense the tone of excitement and

discovery and the overall positive sense that these letters convey.
We feel sure that the adventure of living and the excitement
of life makes for happier and healthier human beings and thus happier

and healthier teachers who will educate children towards life rather

than towards madness.

The following are a few letters from students

doing their field experience:
got a teacher aid position in an elementary school.
I am
tutoring small groups of bi-lingual youngsters in reading
I'm amazed to find that I'm good at helping kids
and math.
understand math and their other subjects as well.
I

I'm learning a lot about teaching and I now think it is imI enjoy my work and I honestly
portant to know how to teach.
I enjoy the kids, but the school and the
think I'm good.
other teachers sometimes get me down.
School keeps me busy and contented. I'm doing a
with music and movement as well as math and any
I'm still confused
they want to give me to do.
ideal school is but this situation comes pretty
I

lot of work
other subjects
as to what an
close.

love teaching!

It's nice not to have to
The school I'm in is so much fun.
The set up is
dread getting up each day to go to school.
quite flexible and the resources quite good. They have a
greenhouse, and an old printing press, a big play house and
I am comparing the reading progress of students
lots more.
in
learning with the initial teaching alphabet versus those
here
teachers
the
All
program.
reading
a more traditional
couldn't be more helpful.

aged nine to
The school I'm in is for 'mal-ad justed boys
relationships
and
feelings
close
The
sixteen and I love it!
GREAT!
is
kids
I've established with the
'

I find myself learning
The teacher I work with is fantastic.
twenty-four children
have
We
and gaining confidence daily.
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in our class.
The teacher has really made me feel it is 'our'
class and she is interested in my opinions and ideas and is
utilizing some of them already.

Well, I've tried nursery schools and reform schools and
coaching, but by far the most intimidating experience (and
scary one) is the public school system.
I am learning to
deal with teachers, administrators, janitors, etc.
The
easiest part of this whole scene is the kids and the classes
I teach (history).
It has been great fun and we all get
along really fine.
If I do say so myself, I am going to be
BUT the faculty lounge and the faculty meetan OK teacher.
The teachers are from another
ings are a different story.
era for the most part.

I'm working at an elementary school and each day gets better
Today we had an open house
as I get to know the kids better.
The teacher had set it up as an environment
in the art room.
We
I can't begin to describe it.
of an ear-- just fantastic!
all had a fine time.

I'm working in a
There
subjects.
teachers and the
school I went to

very open school with a wonderful range of
is a wonderful sense of enthusiasm among the
It certainly isn't the kind ot
children.
as a kid.

Teaching in a school is certainly different. I have been
trying to figure out how kids learn so that I can help them
I'm taking a reading course along with the tealearn more.
I spent three weeks in a middle
chers I am working with.
school and now I'm in the kindergarten. This is giving me
I'm exploring a range
a chance to see which age I like best.
so
of methods, teachers, the whole works and I'm learning
much every day.

We were delighted with these letters.

We knew how terrible

managed to place themsome schools were and yet the students had
their learning.
selves in situations that were beneficial for

We

even better than we had
had trusted them and that trust was working

imagined
could hardly believe our
When Susan returned from England we
eyes.

chubby and sad-£aced young woman
In September she had been a
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now in March, she was thinner, stood taller, had
and a smile in her eyes and on her face.

a

clear complexion

She appeared to us now as

an attractive and intelligent young woman.

We shared this perception with her.

She said, "I was scared

to death of you, of Explorations!, and of myself in September.

come a long way since then.

I'll never forget something you said to

me at one of the early meetings.
don't rush, relax.

I've

You said '...take your time, Susan,

We don't care if you are quiet in the group.

We

do care that you come because we want to get to know you better.
I

couldn't believe it."

She went on to tell us that she did take

her time and slowly got involved in things and finally went to

England where she found a school she loved.
she wanted the rest was easy.

needed to find my way.

I

Once she found out what

"This program gave me the time

plan to study psychology and

I

I

now want

to work with 'emotionally disturbed' children."

Spring was now in full bloom and we felt we could have gone
away and the program would have continued without us.

This was what

we wanted to happen.

The students didn't need the supports that

once sustained them.

They could now function autonomously and be

their own support system.

now walk alone.

Explorations! and each participant could

The students were independent and assumed the major

responsibility for their own education and learning.
an alternative
In March, we and about twenty students went to

having the retreat
schools conference in New Hampshire instead of
at the Manor House.

and
We polled the students by phone and mail
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found that they chose to attend this conference over the retreat.

Discussions at that March week-end centered around the issue
of alternative education and topics such as the philosophical pro-

blems in education today, financial problems in alternative schools,
schools without walls, free schools, the effectiveness of alterna-

tive schools, should there be s'chools, etc., were discussed.
Groups formed in rooms all around the conference area.

Food and

space for sleeping were provided all for the minimal cost of $5
per student.

It was an opportunity for us all to share our ideas

on education and to learn from others.

Another group of students wanted an Encounter Group and so

we arranged to have a week-end group for
a lovely setting in Vermont.

dozen participants at

Dan later described this experience

in the following manner, "It was intense!
share.

a

A time to work ana to

A time to deal with ourselves and with each other.

Intense!"

The Encounter Group had proved successful and we held another group
(by popular demand)

in April at the same location.

All the students

on
who attended these groups rated their experience as 'excellent'
a feedback sheet

we prepared.

The year was quickly coming to a close.

Students who had

office more often
been away returned and people began to come to the
to discuss their future plans.

We were invited to speak to several

this time and so we invited
classes at the School of Education around

the students to join us.

The following are selected quotes from

the Explorations! students
tape at one of these sessions where

a
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described their experiences.

We feel it gives a picture of the

program from the students' eyes.
This year Explorations! has been the greatest program for me.
It has enabled me to do exactly what I wanted to do.
I had
nobody telling me what or what not to do. But, I always had
support when and if I wanted it.
I'm very involved in Urban
Education and I ve taught in an urban school and taken courses
related to this area.
Coming into Explorations! was a big
decision for me. I was scared of all the freedom and I didn't
know if I could make my own decisions. I found out I could.
I found out I was 170 pounds and six feet tall and that I was
a man.
I had to face I wasn't a child anymore.
At the beginning of the year I was very nervous and a 'little boyish'.
Now I am beginning to change and I'm finding out the things
that are important to me.
For the first time since I've been
in college I've had the time to look at myself in relation to
what I want to do with my life. Marsha and Jeff and many of

the Explorations! people are very wonderful people.

Knowing Marsha and Jeff and the rest of the students in this
program has made me be more real and natural with the people
I'm working with.
Yes, the people and the freedom have started to make me so
honest with myself and other people that I can't believe it.
Nothing in the past has ever done that. I'm getting to be
honest, committed and responsible.

I'm a good example for Explorations!. When I first joined the
program, I started running all over- -to communes, to courses,
I then decided to travel and went out
to different schools.
West and visited schools and friends in Washington and CaliforI didn't know what I was or what my
I was just running.
nia.
limitations were and so I came back and finally I've stopped
I hung around the Explorations! office for awhile
running.
got involved in a project at the School of Education
finally
and
that is important to me.

What were the students doing that Spring?

During office

hours we handed out index cards for the students to fill in their
activities.

We had done this at three month intervals and so had

activities from September
a record for each student of their various

through May.

students
We used these cards to keep us abreast of the
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individual program of studies.

The newsletter committee also used

this data in prepariiig the newsletter which served as a vehicle to
let everyone know what others were up to.

The following are samples

of the students' activities from March through May:

I'm teaching in a kindergarten and doing a lot of reading
mostly about religion. I am involved in an intense personal
relationship.
I attended an eight day Tantric Yoga course
in Washington, D.C. which was an exciting experience.

I'm finding a new career- -guidance counseling.
I'm also
reading, living in a city for the first time in my life,
being lonely and missing old friends. I do enjoy my work
at a School for the Deaf and I am learning so much.

hitched 4000 miles to Alaska and I'm working in a free
school there.
I
I was hired by the kids themselves.
spend my week-ends with a group of emotionally disLurbed
kids.
Also took a cross country ski trip and attended a
conference on juvenile delinquency.

I

I'm studying transcendental meditation and magic. Also
Tantric and Kundalini yoga. Working in media, especially
video and photography.

worked in a Street Academy for a month and have now moved
to an organic farm where I am learning about soil and plant
relationships and beekeeping through actual observation and
experimentation. Doing a lot of reading and I'm becoming
I am loving every minute of
the person I've wanted to be.
I

my experiences.

am co-directing a program at the Westfield Detention Center.
This program sets up foster homes for kids from the Center.
an alternative
I am supervising two workers who are setting up
delinquents.
teen-age
for
home
group
school within a
I

busy.
In the past month I've had twin girls and I’m quite
school
a
in
day
every
teaching
was
Before this happening I
in Vermont.

school there
traveled to England and taught at an elementary
and
education
of
system
English
the
Did a lot of reading on
completely
became
and
history
also got interested in English
immersed in the subject.
I
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X directed the musical show "Cabaret".
I'm writing a play.
Worked at an urban school and did a lot of reading. Audited
several courses and watched a tree grow in my window.

I've audited several methods courses and doing a lot of reading.
Also student teaching five days a week and loving it!

Many of the students were still involved in the same projects
that they had described on previous activity cards.

students were engaged in student teaching activities.

The majority of
The other two

most frequently mentioned activities were auditing and reading.

We met one last time as
May.

a total

program for a retreat in

The final meeting didn't end as a big party that some had

expected.

The theme of this retreat was to be about institutional

racism and we asked everyone who planned to attend to be prepared
to discuss the issue especially as it related to their own particular situations.

There was a certain amount of tension as we gathered for our
group meeting that Friday evening.

Several of the students, as well

as ourselves, had been quite actively involved in a recent strike
at the School of Education.

This strike involved issues directly

related to the Third World Community at the School.

There also

was a University strike at this time protesting the Nixon administration's renewed bombing of North Viet Nam.

A few Explorations! members

had been involved in this too, and had been busy with the
a Center for Social Action at the University.

ci

cation of

Other students knew

little or nothing of the events of the past weeks.
World faculty
We had debated whether or not to invite Third
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and students to this meeting and had decided that since we
were
an all-white group we would deal with the issues ourselves.

Jeff

was especially strong in his assertion that it was time white students saw white faculty and graduate students get passionate about

the issue of racism.

Racism after all wasn't created by people

with darker complexions.

Racism was a white issue and we would

deal with it without the 'experts'.

We would be our own 'experts'

and speak to the experiences of the students in the program.

It

was too easy to just invite a black person to lecture or tell us

what to read and do.

We could listen politely and then just for-

get it and go about our business.

No, this time we were going to

use ourselves and our own intelligence to attempt to understand

racism and its impact on our world.
The gathering began with an explosion from one member of
the group who got on his feet and began shouting that he was being

manipulated, coerced and pushed into discussing racism at this meeting.

He dealt with racism he told everyone and he even stated that

he himself was a victim of institutional racism as people discri-

minated against him because of his life-style and looks (long hair
and beard).

Marsha then got mad.

She said, "Long hair and a beard

don't qualify you to be in the same boat as a black person.

might be the victim of discrimination but not racism."
obvious we would have to clarify our terms.

You

It was

The issue, however,

forth.
went far deeper than words as stored up resentments poured

their feelings
Two students, both male, accused us of not caring about
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and only being concerned with 'issues'.

They felt we would discuss

racism, but not be concerned with them.

They were both shouting

and Marsha shouted at them, "Not care about your feelings.

Another

time you said all we cared about was feelings and now we don't care
at all.

Quite a reverse.

Yes,

I

care about both of you, but to-

night we are here to discuss an issue and to look hard at ourselves
in relation to this issue."

We reiterated that everything in Ex-

plorations! was voluntary and that no one was forced to come to this

meeting and no one would be forced to remain.
commitment

We did reaffirm our

to stay with the topic--all night if necessary.

The two students who began this debate were supported by
several others.

They decided to leave.

up and walked out of the room.

stunned silence.

About four students got

The rest of the

group sat in a

Someone began to smoke a 'joint' and pass it

around the circle.

Jeff knocked it out of the student's hand.

Jeff was now furious and said, "This isn't the time for a party or
a time to get

'high'

.

This is a time to be serious and fully here,

fully participating and fully committed."

The student got up and

There was another silence.

left.

Kevin spoke and told the group about the events of the past
weeks at the University and his reactions to them.
of those people who got up and left tonight,
"but

I

feel they are wrong.

"I love some

he said quietly,

They just don't understand."

students remained quiet trying to decide what to do.

Other

Someone

definition of institutional
broke the silence by asking for a definite
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racism.
topic.

This broke the tension and those present
got into the

Most everyone stayed except for about half a dozen
people.

No one left the Manor

side or upstairs.

House— they only

left the room and went out-

A few who initially left later returned and were

easily accepted back into the group.

This evening, as the reader

can well imagine, was not soon forgotten by anyone.
group broke up, people remained talking.

Long after the

The episode made some

effect on everyone.

Some of the students didn't appreciate our behavior and yet

many others told us that they respected us more for taking such
strong stand.

a

A few were shocked at the 'authoritarian' nature

of our actions while others were pleased.

No one was neutral.

On Saturday, we approached the students who had left.

We

could still approach one another and communicate although we had

made our point and they had made theirs.

Lines had been drawn

and if a student wasn't willing to face this issue then clearly

Explorations! wasn't going to be the place for them in the future

especially as the program expanded to include a black director and
several Third World members.

Saturday evening and Sunday were times for farewells and

sharing of future plans.

And yet the program wasn't really ending.

Many of the students who were graduating told us to keep them
on the mailing list for the following year.

They wanted to come to

the retreats and not lose touch with us or the program.

In June,

while they
we invited several students to the office to be taped
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talked about their experiences in Explorations!.

We were not

present at these taping sessions as we wanted the students to
be free from any pressure, no matter how subtle, from us.

Selected

quotes from one of these sessions and following them, quotes taken

from students' correspondence with us will end this story of the
first year of Explorations!

We want the students to have the last word in describing and

assessing their year in the program.

We hope the reader will feel

as moved as we were on reading these statements and we hope that

other people in other places will be inspired to create programs
similar to Explorations! where human beings can truly come together
to live and to learn in freedom and dignity.

came to the campus last week and something hit me. I'm
on campus much cause I don't live in a dorm anymore
and the project I'm involved in is in Springfield. I noticed
people were moving out and finishing exams. Students were
getting drunk and planning to go off for the summer. I
thought, 'Wow--I'm not doing anything like that this year.
I'm not really ending school'. I asked myself if I was
really going to school because what I did for Explorations!
all semester was what I planned to continue doing right
through the summer. It's really strange--there s not this
cut off point of this is school and this is life. What I
am doing for school is what I want to be doing with my life.
I

liot

'

That's exactly how I feel and I've been thinking about it
I'm not excited about graduation
for a couple of weeks.
or ending th?Ls school year because there is nothing that
I'm finishing. It is like I built a style of life and a
method of learning and I'm going to keep going. I even
I realized though that
felt I might be missing something.
I'll just keep on going even though I won't be getting
credits anymore.
end so 1 could
In past years I couldn't wait for school to
Now I
year.
the
You'd have a big party to end
get out.
here.
isn't
come to school and wonder why everyone else

In the past itb been when classes end, school ends, but
Explorations! doesn't end.
I like the freedom in this program.
That's what the whole
program is about for me- -doing whatever I wanted to do.

To me most people wanted to use the freedom which they had
never experienced before.
I was away most of the time running my own program with
kids.
The key word for me in this program is definitely
freedom.
I had the time to go and work on my own interests
and I never felt I had to report to Marsha and Jeff.
When
I did see them they were always interested and excited about
my work. The freedom that was given me made the program what
it was for me because I finally didn't worry about a school
I made this year entirely
trying to make me over in its image.
what I wanted it to be.

liked the freedom but more than the freedom was not having to
I feel I have
do or produce or prove what you wanted to do.
about
what I am
the integrity to do things and to feel good
not.
doing and to know if it is worthwhile or

I

At times I wasn't sure what I was doing was worthwhile but I
had the time to think about it and find out just what things
were worthwhile and which weren't.

think when you have to write a paper or make a report you
can fool yourself into thinking that it is important so that
even if deep down you don't think it is important you make
believe that it is. When you don't have to do those things
you have to struggle with yourself to figure out what really
is important.
I

finally had the time to clear out all the debris in my head
about what I'd been told so long was worthwhile ana starting
me.
to trust my own feelings about what was right for
I

I was coming back to school after
was really cluttered.
I had
having dropped out and moving furniture for a year.
last
These
wanted.
a lot of misconceptions about what I
ever been, just
I've
than
busier
been
have
I
months
few
on them.
working
finding out the things I want to do and
cleared
I've
is
The best thing I can say about this program
doing
to
down
can get
up a lot of things in my head and I
I

something.
and I was telling them
was talking to some friends recently
more responsiblity now after
how 1 thought I could handle a lot
I

85

this 'year off'.
Then I thought about that and I said, 'Hey,
wait a minute-- this hasn't been a year off, it's been a year on.'

In the Fall

I

felt a pressure to do some 'accepted'

type of

work like courses. That lasted about two weeks and I now
realize I have learned more and read more in the areas I am
interested in as I did all last year. Last year I was in
a program which gave students a little bit of freedom, but
not as much as Explorations!. The problem was that you'd
have to take other courses along with it and so you'd end
up not taking advantage of "the freedom you had. A good
thing about Explorations! is that it offers a full fifteen
credits each semester.

went through a time of finding out if what I was doing was
I spent lots of time around my house reading
really alright.
Gradually I got into doing the things I've
and thinking.
always enjoyed and I started rock climbing and spending my
time outdoors. I found I could regulate my life and my
In fact I had prepared a schedays without a set schedule.
dule and then threw it away. I found that I would do things
that were good for me whether I scheduled them or not.
I

generally feel good about this year. After my student
teaching experience last year I wasn't really sure I wanted
I got excited about being in a classroom this
to teach.
being in education. Now I know I want to
about
year and
I

teach.

I've had to take some static from people in the traditional
part of the University who say, 'Boy are you lucky. You can
I
I don't see it that way.
do whatever you want to do
I can
something.
into
falling
as
Explorations!
don't see
gradual
trace my gravitation to this program--it has been a
someone
whenever
that
seems
It
lucky.
am
process. To others I
It is like people
is happy you say that they are lucky.
are just lucky to be
they
are,
they
if
shouldn't" be happy and
their heads down
it seems they should walk around with
happy,
1 se ®
and be happy.
and every once in awhile they can look up
because we should
Explorations! as something we all ended up in
I'm glad it was here this year.
be here.
1

.

It is
continuing.
Explorations! isn't ending at all. It xs
It is a program that showed
process of people still searching.
satisfied makxng things look
that people aren't going to be
year and that they are
good or peaceful at the end of the
program into the fol^xng
the
of
going to carry on the spirit
stopped or ended,
years of their lives. Nothing has
tied xnto this program
feelings
are still a lot of amazing
me.
a very special year fox
been
This has
and the people in it.
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The last section of this story are selections gleaned from
various letters we received from the students.

They will form the

finale of this paper.

After a year in Explorations! it finally hit me that I am
learning through freedom the way I've always felt children
should learn.
I had never thought of 'me' learning that
I know now--education is not just for children.
way.
This year has been the best since kindergarten.
This year has given me a chance to put foundations under many
of my dreams.

have had a wonderful two semesters. I've enjoyed the
freedom and feel I have developed into the best possible
teacher I can be at this moment in time.

I

This year has been fantastic.

I've had a great year. A lot has gone on inside of me.
know it is the end, but I feel as if I have just begun.

Without the opportunities I've had this year
have become as qualified as I now feel.

I

I

never could

My year has been a full one. Although the calendar says it
ideals
is over, I will always carry with me the ideas and
which I developed this year in Explorations!.
Explorations! has been the only viable and sane educational
experience I have ever had.
I

loved this year!

been the most
can safely say that this year has easily
education.
important and the most beneficial year of my

I

What I have learned and become
everything I do.
I

have explored.

I

will carry over into

EPILOGUE

The second year of Explorations', was marked by the program's

strong commitment to look at social issues especially institutional

racism and sexism.

This was our weakest area in 1971-72 and we

began immediately to make

it our strongest point

in 1972-73.

This

commitment brought changes to Explorations', that to us made the

program a relevant, energetic and challenging learning experience
for everyone involved.

We took a program that had worked well in

its first year and added a focus that gave all of us a unifying

theme, a meaning, an excitement.
Explorations',

looked different this second year--no longer

an all white group we now reflected more the cultural diversity of
our society--black, Puerto Rican, white, males and females.
our first retreat we wondered how this mix would blend.

Third World students form their own groups?

At

Would the

Would the white stu-

dents stand apart from or actively move toward the Third World students?
At first there was a stillness at the retreat--a nervous

tension--a shyness.

After dinner we called the group together as a

year.
whole and made explicit the program's major goals for the

instituHigh on the list of goals was our commitment to examine

tional racism and other forms of oppression.

The tension in the

Explorations', was
room rose as one white student said, "I thought
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a

program based on freedom.

what

I

I

thought in this program

wanted and not have things laid on me."

I

could do

A debate grew.

We had to define what freedom was for, and so we raised the issue
for everyone to look at.

"Freedom for what?"

"Freedom for whom?"

"Are we 'free* when others are hungry, illiterate, etc.?"

We explained to the students that this year we would con-

stantly deal with these important questions and when they joined
the program the previous Spring they too had agreed to this com-

"Sure

mitment.
guess

I

know if

I

agreed then," one white student said, "But

didn't see the implications of the whole thing.
I

I

I

don't

like it."

A black student angrily shouted, "That's tough, man, if

you don't like it get out-- and now!

There are already enough
Voices grew loader.

racist teachers in the schools without you.

floor
A white student in a turban sitting cross-legged on the

was visibly shaken.

He told the group that he didn't see the need

for all this shouting and anger.
to one another," he added softly.

"Everyone should be more loving

"Loving," a white student re-

sponded, "What does that word really mean

—

all this talk about

and kids are still hungry
love when bombs are falling in Vietnam

world.
here in the richest country in the

stop all that?
a

hungry child?"

Praying?

What are you doing to

for
What does all your talk of love do

There was a silence.

several hours and when the laig
The discussion went on for
groups former! to continue talking.
group broke up several smaller

39

One black student approached us and said, "I almost believe you guys
are serious about your commitment."

We felt that was his way of

telling us that he really did believe we were 'for real'.

Talk and debate continued late into the night.

The kitchen,

still a favorite area, was full of people both eating and talking.

The next morning we overslept and when we came down we heard
laughter and singing.
and roll tunes.

Joanne was at the piano banging out old rock

A group of black and white students were around her.

People who had been screaming at each other the night before were now

singing together.

We had learned our first important lesson of the

year and one that carried through the entire second year of the program.

By allowing conflict to come out into the open, by encouraging

and initiating controversial issues, by dealing with the sickness
of our society we would actually raise people's energy, overcome a

great deal of alienation and despair and raise students' consciousness about themselves and their society.

We discovered that students

had
might be furious with us one day and the next day tell us they

never been so stimulated in their whole lives.
events that occurred all year.

This was a

tram

We didn't avoid conflict and

of

by-

over and over
dealing with it real and lasting learnings occurred

again.
of a program and
In relating this story we are reminded

revolution.
film we saw about Cuba after the

There, energy was

and still have the enthusiasm
high, the people would work hard
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sing and dance and drink and love.

By being engaged in meaningful

activity, the Cuban people's creative talents were released.

small way this was happening in Explorations'..

In a

By dealing with

issues that were relevant and potent to the lives of the students

we began to see high energy levels emerge from students who told
us how bored,

tired and miserable they had been in other programs.

In every workshop, at every seminar, in every individual

conference the theme and focus of dealing with social issues was
raised.

We felt skills in teaching reading, social studies, math,

science, etc. were crucial but, we also felt the students could get
these skills in a variety of ways in their own personal programs.

They could take courses offered at the School of Education or

apprentice themselves to teachers who had the skills and who used
them daily.

We didn't offer a course on dealing with social issues

of
--instead we chose to make this content area an essential part

everything we did.

The commitment pervaded every thing-- the mail-

was constantly
ings we sent out, the phone calls we made--the question

racism and sexism
raised, "How are you dealing with institutional
in the situation you are in?"

We saw a marvelous old movie on T

.V

.

one night--' Gentle-

the idea that we
man's Agreement" which poignantly portrayed

constantly stressed in Explorations'..

Being disgusted by racism,

by anti-semitism, etc. is not enough.

Rather what is required

action to actively combat these ills.

is
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The.

day after seeing the movie, Debbie, one of the students

in the program, ran into the office.

She was furious!

at my reading teacher," she told us.

"He is a horrible sexist who

"I'm disgusted

tells insulting jokes about women and never thinks to say he/she

instead of he."

"What did you do about it?" Marsha asked.

Debbie replied.

We then had a long discussion with Debbie and told
"You remind me of the

her about the movie we saw the night before.

woman in the film," Marsha told Debbie.

"Nothing,"

"She, too, was always getting

'disgusted' but she never did anything about it and so was as bad as
the people who didn't get disgusted.

"O.K." Debbie said, "I get the point.

your reading teacher?"
a big talker, but

and do something."

I

What could you do to change

don't ever do anything.

I

I'm

think I'll start now

About an hour later a smiling and calmer Debbie

came into the office.

She had spoken to the teacher and scheduled

another conference with him for a week later.

She was preparing a

her attitude
seminar for his class on 'sexism in literature' and

was much different than an hour before.
we could give to
The above is only one of the many examples
on their beliefs rather
Show how we encouraged the students to act

than just talk about how bad things were.
obvious risks involved.

There are of course,

politely
The reading teacher could have

one could lose a job by becoming
kicked Debbie out of his class and
a

'trouble maker'

in the eyes of a principal.

taking any steps
risks and also the risk of not

integrity and ideals.

We discussed these

-

the loss of your
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We had moved far since our original design for Explorations!
We originally felt we could deal with racism by inviting black people
in to speak or by visiting ghetto schools.

We were learning fast

that racism is the problem of white people.

We made sure that the

Third World students in the program didn't become the racism experts
just as the women refused to be the sexism experts.

We learned that

the way to improve ghetto schools was to work toward getting rid of

the ghetto.

The only way to 'improve' a concentration camp is to

burn it down-- not make the inmates more comfortable before they
are put to death.
As the year went on all of us in the program began to see all

the issues under the broader umbrella of 'oppression' and so we be-

gan to ask "Why are certain groups oppressed?

serve whose ends?

For what reason?

How are schools part of society?

politics of schooling?

To

What is the

What role do teachers play in education?"

We made it clear all during the year that our commitment
was not only to see that each student in the program was happy and

fulfilled as human beings but more important that they were people
all formo
and teachers who would actively combat racism, sexism and

of oppression in their everyday lives.

Again our focus was on how

lived and workedthey would do this in the situations in which they
in their homes, their dorms, their schools.

This commitment

aspect of Explorations!.

every
to deal with social issues pervaded

very
It was the concern that went to the
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core of the program.

We feel it gave us all a soul --a soul based

on politics and values and one which made the year a challenge for
all those who voluntarily chose to participate.
As the year progressed the same white student who at the

first retreat felt racism was being

'laid on her'

said, "Our commit-

ment to examine institutional racism and sexism has turned into
very positive thing.

It isn't an academic issue.

a

It's a very

real concern and has become a conscious struggle in everything
I

do."

The following comments made by Third World and white stu-

dents, males and females,

illustrate the students' reactions to

the program in 1972-73.

think dealing with racism and sexism has given Explorations!
a central meaning and has made it an even better program than
it was last year.

I

The program's commitment to deal with social issues is something I haven't found anywhere else at the University.
like the central commitment to combating racism and sexism.
It pulls us all together.
I

I

have had my eyes opened this year and

I

want to see more.

I think
have grown up personally and politically this year.
and have been searching for
I have become a fairly good critic
mapped out for me
my own consciousness not just a role someone
because I'm a black woman.

I

couldn't be
found sexism easy to deal with but racism
"Was 1
remained,
always
question
The
approached with ease.
attacked my personal identify
a racist?" To me this question
us are racist being brought
of
To date I recognize that all
try to break out of my own
can
up in this society and now I
I

history.
I've read
new era for me.
This semester is the beginning of a
past two years and all because
more books than I've read in the
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Explorations! is part of my life now-- the struggle,
I wanted to.
the searching.
I am finally getting off my ass and acting.

have learned more this year than any other year in school.

I

found that the freedom from academic pressures forced me
and shocked me into seeing the reality of life outside the
I still have a long way to go
University's security blanket.
but Explorations! has enabled me to finally start thinking
and working through important thoughts and questions.
I

can now see that college is not an end but only a beginning.
see that what I want to do will take hard work and now I can
face that fact.

I

I

Explorations! has given me the opportunity to go out and seek
those experiences which I feel will benefit me and my people.
The traditional methods of education don't appeal to me and
In Explorations! I could go out and
cannot meet my needs.
take all those courses of interest to me. I also got involved
in Ahora, the Spanish speaking organization on campus and most
It became highly
of my efforts were channeled in this area.
than I
experience
more
rewarding for me and I feel I gained
consume
just
not
did
could in any other course on campus. I
theory
put
I
them.
all the beautiful ideas and then sit on
about.
all
is
into practice which is what I feel education
and
Before this semester I was fighting a battle with apathy
action,
meaningful
During this semester through
I was losing.
apathy into a strong commitment to fight against
my
turned
I have
I have come
oppression. Working with a small liberation school
me a
giving
society
to see that my apathy was caused by this
school
the
at
children
sense of hopelessness. Working with the
Third
of
struggle
the
has made me realize that if I give up on
the need of all
learned
I've
myself.
up
give
I
World people
all the
realized
people to govern their own education. I
I want to
and
taught
ommissions and distortions I myself was
history,
own
of their
teach children the truth and beauty
semester and I thank
great
a
been
has
this
can honestly say
everyone for all their help and support.

myself and to find other
Explorations! has helped me to find
but
to classrooms or textbooks
The program didn't restrict me
t
1
me.
everything around
left me free to learn from
by structured work that
restricted
feeling ofr not being
to make
.reel
feel I now have the chance
£
school,
usually had
involved in
something great of my life.
of a set schedule
and frustrations or
projects without the tensions
.

^e

m

^
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to follow every day.
I love it'.
Explorations', has made me
face up to take responsibility for my own life.
Before 1 was
just existing--being pulled along by whatever happened.
Now
I can make some decisions for the direction of my life.
Explorations! has also made me aware of others- - there are so

many things I never thought about before like racism and sexism.
Now I have time to get involved and investigate these issues
and do something about them. This year has been like a dream.
I have trouble writing about this year and all the things that
have happened to me--they have filled up my head like a gum
ball machine--except no one can take the gum away from me.
I wish I could express what being in this program has meant
for me... all the exper iences--all the people and the ideas.
I have traveled to Appalachia, the bible belt, seen poverty,
coal mines, mentally and physically stunted kids, mentally
stunted teachers.
I have found what I wanted to see.
I feel
that this year I finally entered the real world.
It is cold
but not without warmth.
I am here and for now that is enough.

We like the direction Explorations', moved in during the

second year.

We like what the students wrote about their experience

in the program and we know that any program that we run in the

future will have as a major thrust an emphasis on social theory
and action.

We want to change this society into one in which no one will
be hungry and where all people will be treated humanely with justice
in every aspect of life.

We feel we can't do this by only stress-

ing skills or by making education competency-based.

Students and

teachers must examine the roots of our society and see the values
and 'hidden curriculum'

in our schools today.

that schools are the way they are.

before we can begin to change it.

It is no accident

We must first see this reality
We feel that it is our challenge

problems we all
as educators to help students see the roots of the
face

This has become an exciting challenge for us and a path

we will continue to follow in the future.

Now Explorations', will

continue with new leaders and new students in 1973-74 and we will
move on.

Perhaps next year another chapter will be added to the

Explorations! story.

It will be something to look forward to.
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